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3 -~ PREFACE - o ] / R . .

'Evaluation-of the Elementary and Secondary Education Act (ESEA) Title 1

/

programs of Maui District 1973 74, ‘was provided by the Soci 1 Welfare
4

Development & Research Center (SWDRC), of the University of Hawaii Manoa . o
Campus. This report was prepared ahd submittedtin accordance w&th the N
LY » v

Memo randum of Agreement between the State of Hawaii Department of Education '
< o ‘,, . .

and the \DRC . A progress report of Title I programs,_preserted at mid-year, s

.

preceded this final Evaluation of Project Components. SR R ".

The Soci {/Welfare Development & Research Center is a University of - Hawaii__
. ? . =
pub ic\EEQ:;:i organization. While its work focuses upon delinquency

4

, prevention, program consultation, personnel training, anJ evaluation,‘the :

N Center also introduces new approaches and techniques to a variety of human

service agencies in this State. Its primary objective is.to help community
'

- organizations, public and private, to establish the most effective and
. alternative ways to prevent and treat the socially maladaptive behaviors o -

»
Hawaii's youth. A fUndamental goal of the Center’ d'operations ig_to obtai
. ; v . . . -, o . .%,‘:_ T o .
and disseminate gew knowledge of potential relevance to public a;‘ncies

concerned with.the progressive educational development of'cyildren. In

addition to'training and program consultation, evaluation and tesearch are
. . . .9 " . 'v,%'

essential elements of the Center\s operating model. Program.evaluatione are

-conducted for the purpose of seeking improvements to current efforts and to
4 % ‘}.: 3 o "\ . :

propose alternative splutions for greater efficiency. Research efforts are

aimed at assessing the many variables contributing to the effectiveness of
approache((and to seek modifications to:current approaches.based upon
N

< ’ . .

. analysis of oajective data.

. y - 0 C
%f .. This final evaluation report for 1973-74 is designed aIOu@d a develop= :
: L : ' ' oo T » - T
' mental approach. To fullLln_derstand an¥ segment of thisgﬁi’t requires that
. A . ‘/j P - : s :

’ ..A ’ “ ' '. . ' ,- -3
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.the “entire evaluation be read from beginning to end, with no one portion being

-independgnt of any others. The.harrative, analysis;of gata, and'statistical a~{;/
' interpretations are'presentedpin an orderly,funambiguous, and straightforward
manner. ,No prior knowledge'of statistical measurements, tests, or project
components is necessary for the reader t; understand this report. 'Following,

v ] R

the- explanation of" data- and a school-by-school examination of each program

. @re some’ general recommehdations concerning future program development. &

- -

) careful reading of the complete report, however, is essential before the

significance of the recommendations 'and general conclusions can be realized.
" : VoL e B ¢ o
. i , - . .

The purpose of this report is not to make a blgnket judgment - either 4

& \ » g v . . . ' . ' -
' good or bad = of any program, but to ascertain what causal .relationships may *
o : ) ~y o . i
exist between the pupils educational success and their classroom environment.
‘ l
A thfe the report presents an appraisal of data from throughout Maui District,

v

- the intent was not to compare and contrast one program with another. Such
~ ] . .
ﬁomparative analysis would be both impractical and unwarranted for each\ cl
‘9. .

1]

program functioned withié its unique geographical areaxand served its own

specially selected pupils. The objective is not to uncover the projects
).\ B ’
’ past mistakes, but to help Title I educators gain from the lessons of hind-

g

sight, an ability.to fbresee new approaches-and apply these with a broades
. ' g r

. understanding. 4 ' .

< . R . -

- ¢ Not.unlike pre- and post-testing, this report is presented to indicate

the,progress which has already been achieved, as well as the potential for\

T
fugbre,deVelopment which lieb\\h - Evaluation of<Project Components was

’
written to identify the, extent%of educational achievement which occurred and
{6
to specify what influences upon the children encouraged the learning behavior

-to arise,'hs this knowledge develops, more effective and beneficial approaches

N . '

to education become possible._" '
- 4
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It is apparent that the personnel of Maui school dist;ﬁct have made a

’ ) dedicated effort to agvance the development and quality of educational services -

offered to fitle I children. The sincerity of these professional educators,

L
B

their concern, for the basic educational needs of pupils, and their willingness

- P

' to work with new-and innovative_approaches for the benefit of the children - .« -
k“.. /, . |. ' -
they serve are all commendable. The personal integrity and concern for

4
5

program development which the Maui'b{/trict personnel have" shown are reflected ‘

_ 4n the fact that a third party evaluation of Title I projects was requested
) e LI
.This is a sound and justified degision which indicates objective insight and

1

consideration for future program implementation. Research has shown that ’

»

self-evaluation by program/{mplementors soon results in sub jective and

ye . ¥

laudatory appraisal that:has little basis in fact and no significant effect

toward further program innovation. o : R L,

. We were very impressed throughout this past academic year with the
1

evident dedication, motivation, and sincerity shouwn by Title I personnel in

the eleven ESEA Title I schools of Maui District. Cooperationaand active ., C oW

support of evaluation procedures ere offered to the SWDRC from each school’ s:f
: . K - i .
4 -

" Title 1 personnel L : - ' .. ' -

Thfs report was initially drafted by David C. Swanson, SWDRC Evaluaﬁion
«
Specialist, under the supervision and direction of Robert T. Omura, Assistant

\X Director and principal program consultant to the schools. Selected memhers

- of the SWDRC staff also assisted with data analysis and participated in the“*‘ s -4/
. \ i . b

. L v
formulation of recommendations.

S

Jack T. Nagoshi Director :
: Social Welfare Development & Research Center—<
* , ' University of Hawaii, Manoa Campus
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S j  As ESEA Title I programs gre funded by thé federal government these

—~—

program& are required to meet the” criterion of evqluation. .The connotation"

- . t )

. behind the word "evaluation often = but~erronpously -'suggests to the teacher
a threatening or awkward situation, that of being told’ Jow and how‘not to

teach, .This uncomfortable situation which the teacher experiences is

compounded by the social expectation that the Leacher already know T should 1(
5/zhe

know, all there is to. know about' teach}ng ' Although ‘'such an ety o

'teacher 8 part is not jusitified by fact, the response is often*ﬂBut do we

o .-

_ really have to prove everything with.facts and figures?" The answer,

b certainly, is no. It: is self-evident that a classroom with appropriate

[ .

] teaching.devices and sufficient instructional materialsris better than one '
w&thout aPy. It-is gel f-evident that an org zed classroom where every

ctivfty is ygtter than a noisy and

learnen is actively.g\/gged in meaningful

disorganized one. Yet the direction and progressive success of pupils and
. }

classroom activities, in most cases, must be revealed through facts which are

;.not so c1early self-evident. ' : T~ )

Evaluation is not ‘an analvtical process or- technical procedure of proving

‘0-‘

A
- 04

anything. It is not abstract impérsonal, or automatic, for such a process

would constitute a mere "academic exercise There is no secret or mathematical

R

P

formula which,iif plugged into a'classroom,kcould produ;e irrefutable-proof

.

that the children were truly learning. _ : L & .

«

.Evaluation consists of assessing the needs'of students and teacher;'
observing classroom activities, recommending alternatives, and carefully
- examining what actually takes,place.‘ The purpose of evaluation 1s not to-
prove, butX¢o improve. The evaluation procedure requires megsurement of
academic gains and those characteristicslfrequently associated with academic

';'jl»f7 | . , .‘; (

.

i
.
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pPreted in light of the year's ongoing activity within each ciassroom.' From

'thisvresearch arises the bagsis of evaluation, and through evaluétion new

NJ

.2

?
)

,
. o . * .
gains. Through'accura'te measurement the observations and asgessments become
1 , L . - \ . )
more. significant and the recommendations more viable. Statistical data ~*

\

. ¥ 3
gathered for evaluation isn't:'used as proof, but as a: reliable indicator of - .
LT . ) A\ &‘ o ® ( -
the extent and direction of program successc Such measurement is used.to .

suggest more effective approaches to, greater program implementation 'When

achievement occurs in the c1assroom,it can be measiired and associated with ‘the

c1assroommenvironment which influenced pupil behavior ‘and produced achieve entf 1
s : : < - v '

From(an anaiysisfoﬁcthe success rate and the tiassroom_environment, evaluation .

is gble.to offer reasonable recommendations: 'listening posts are nore .

effective when teacher’atte:tion‘needs to be dispersed; motivated pupils

' tend to work iongeraand harder than unmotivated'ones; chiidren achieve more - f )

wh&n their parents encourage them.
l

3

. To detexmine relyégle dafa it must be empirical, objective, quant}tative, e

v’

\k}ehavioral To measure a 1earned behavior it must firsc be observab&gl

N

and !secondly, cqunted. Evaluation must not be based upon opinion bias, or .
. /,.4"

subjectivity, for the recommendations arising from them kould be of very 1imited

value. ‘Data must be’ systematically gathered, carefully examined, and inter- .

.
knowledge is gained With this increased understanding new“techniqués and

approaches are recommended, a1ternative procedures ‘and materia1s are suggested,

and innovative methodology is,ihfroduced. To examine various aspects of new;

information gained through recent educational| researth, it is suggested that

s

thé SWDRC 1972-73 Evaluation, ofj Project Components be reviewed.l_Special

o

; . / . N
uld be"given to the I rodugtion (pp. 1 - 7), An Empirical

Model for thegfepedial Education Process (pp B - 13), Pavental .

.
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b
program is, b) which variables contributed in what degree to the effectiveness

r

of the proggam, and c) what modifications in approaches and techniques would .
be likely to-increase effegtiveness. Each of these questions must be anéﬁfred

\\ﬁor.evaluatibn to be complete. \As the solutioﬂp to these questions are ‘found,
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" greater understanding of the problems and programs designed to alleviate them' .
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I o Z . SWDRC ACTIVITIES R
- . The Social y@lfare Development”& éesearch,Center‘initiated evaluation" M~
y 0L

sérvices to. the eleven Maui District ESEA Title I. projects at the beginning.

: 1 N

‘of’the 1973- 74 academic year. In addition to a cover letter introducing the
SWDRC - to project teachers, each program ‘received a set. of specially designed

~ assessment forms for the‘:ecording of data. Information’requested by the

1

SWDRC included data from two preschool tests, éstim . .es of pupil'behavior, the

nGﬂBer of books read by pupils, attendance rates, and scares. from all five

v

subtests of the Peabody Individual Achievement Test.. Similar assessment forms

'-were again issued to each project in April for the recording of post- data,

~

- with the change 'scores serving as the fundamental basis for statistical '

-

§ < . o > -
evaluation, This standardized procedure of requesting the same information

- (at the samej;time and on identical assessment forms) from similar projects .-
[
. 'provided -a systematic fmd precise measurement of program objectives.

During the first two months of the academic year a number of objectives

-

' werevrevised. This was- done by the District Office, 'school principals, and

projectlteachers, in consultation with the SWDRC. This revision provided

LY

greater clarity, understanding, and accuracj-in measuring program'achievement.

The alterations made in program objectives reduced the subjectivity and

ambiguity which was present, replac1ng th1s with more behévioral and quanti-

' .

L T ]
C N WS,
From September, l973, t rough May, l974 the SWDRC vi§ited.each p%gbect s

v

tative specifications.

-

'at:least four_tlmes for all sc ols except Han&\and Lanai with more n rous@“

. . % (1
"vigits made to- those programs which required further assis ance. While all
projects were observed dnd offered consult®#ion from the RC, priority.was

given to those teachers 'requested.addpﬁw_- In 411 cases, ideas

for improvement, greater'effectiveness,land innovation were joffered. iData o




were collected and examined for accuracy, observations were carefully made,

and all questions were answered. -
, . ‘ ,

The Center's activities included observing each -classroom's arrangement
and activities, instructional materials aﬁd machines, the techniques used,

and\testing procedures. Discussions with educational'assistants, project'»

teachers, and principals'focueed'On'the behavioraijobjectives, Title’I guide-

K

. : '
o 1ines; se1ection of pupils, and program development. Special attention was

given to.immediate prob1ems arising within the classroom and to the channels {ﬂ

e
\ .

; of communication existing within the school . In cooperation with the Maui -
District Office group meetings of the Title I teachers on Maui were arranged:

/ and conducted for better dissemination'of information between projects.
.. - . : - : . & : A ~
I Throughout the academic year the SWDRC'offered individual recommendations and

[ 4 -

r_suggestions for improvement to each project.

In an attempt to assess the impact of the ESEA Title I projects within

the respective‘schools and to further ascertain the degree of parenta1

N . 1] v .
involvement, a number of questionnalires were€¥repared and distributed.

‘épecific surveys among principala were taken onqe during'the fa11_-,re1ating

) ‘( to general information ‘Q)out the school its program for ‘children with special

needs ahd information about parenta1 involvement -and communication. A second .-

cn . 4

sutvey requesting other information was made during the spring. A questionnaire
q .

P
J

especial]y designed for parents identified with the sch201 through the

parents and teachers association (PTA), the Title I Parent Advisory Counci1
~ ) i -
(PAC) and other re1ated organizations, was mailed ‘out at the mid-year point.
¢t ¥
j“ ' Questioﬂs relating to parent- -teacher and teachet-teacher communications

were prepared in two specific questionnaires sent to the project teachers

-and referring regular classroom teachers. of ‘the respecfive schools.

" v P




." {

Y '

' g

interesting sidelights to the effect of Title

v >

rograms
N, Prograng
The observations aqﬂ re%ommendation x re-mede;

v .
effective programs,would,emetge irr the

objective eﬁaluations,'the tesponses did present

ithin the séhools.

‘ !in ofder‘tﬁht more . -
© , C ! Y

in iﬁpnthé hnd yeafea The long-

emedial programs was the aim
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" READi’NG .lif.somzcs ROOMS S

¢ Maui District supported eight ESEA Title I- Reading'Resource Rooms during

’ . > a®s s .
the 1973 74 académic year. While six of these projects were in central Maui(’-\ f—
and two on. Molokai their gvals were similar to effectively instruct under- ”

achieving pupils in the areas of yanguage arts and reading improvement..

[
Reading recognition and readtng comprehension, and listening and oral skills

b s . . . -

."- were emphasized.f - P
With pupifs selected for the programs first by their low test scores on
’ standardized-readi:E:tests andwsecondly by teacher referral, each project
was designed to»offer.pupils supplementalghelp which they could not receive
from their regularly scheduled classes. -‘Spectal instructional materials
and devices were available ‘in most classrooms; Only one project‘utiiized
the services of an educational assistant. All projects, to varying degrees,
developed an organized and generally ‘efficient use of- classroom space. ~
" Motivational techniques, such as positive reinforcement - tangible and

*3., ¥

4,socia1 - and free time activities were used in the c1assroom management
of.all projects. In a few cases, however, this approach was only touched ///

upon, while" in“other classrooms the motivating» factor was‘ w’ell ?eveloped
jand'integrai part of the pupils’ daily.activities. &ﬁé;
The goals of -all reading resource rooms were generally similar. . The
primary objective was that the pupils would show,a learning rate greater
jthan'.l per month in reading recognition and reading comprehension, Other
objectives involved the pupils' attendance rates, behaviors, and the number

of books which they read These objectives were met, at differing levels,

by most projects.

13- . .




8

The greatest advantage to -the pupfls'of3reading resource rooms'is that 5-

. -~
’

each classroom was relatively self-contained with its own specia1 materials,

machines, techniques, innovative approaches, and teacher. This ar:angement

) encouraged a more specific classroom organizatidn, close’ supervision, direct/
. o : C ) :,‘." PN »
teacher-to-pupil contact on a daily hasis, and, most,importﬁntly,,prbvided ¢

the time and opportunity for individualized instruction to occur. Through

o

these reading resource rooms it was ossible to provide-each child with : =
S Y |

‘individual diagnosis, prescription, instruction, and evaluation on a daily

.
v

.or weekly basis. ‘
Identified and selected pupilspreported for specific amounts of time
each day and received remedial instruction in the basic skills of reading.

“~  Depending on the number of personnel within the Reading‘Resource'Room, ile.y
project teacher plus an‘educational assistant (in one project), the average
.attendance per instructional period ranged- from four to ten pupils at a time,

Kilohana School (Molokai), in addition to‘remedial'reading'services,
provided counseling and guidance services-through‘a full time project counselor.
Individual guidance-services were extended to identified‘pupils‘of the school

who were eligible for ESEA Title I participation.

X . ‘
PRESCHOOLS LT

9

Three preschool -programs were conducted in Maui District during the past

academic year. The programs were on Lanai, at Hana and at Puunen‘.'with each

designed to serve twenty pres--oolers. . The parents of these sixty childrén
all requested that their children be allowed to participate in the program.

As’ available standardffzed tests for the purpose of selection criteria are not .

3.

sufficiently reliable when applied to three and four,year old youngsters,
. ' v ) ‘-1;:.'__"’\4 :
much ,of the basis for final selection was subjective in nature. Individual

-

\)“ ' ) , - ]Lél' ' | ; : )




pupil needs and the home environment, however, vere carefully taken into .

consideration during the selection procedure,;f

- <The pfeschool programs were organized and designe&'arohnd the concept .

of providing these children the opportunity to gain the necessary social and

Vi
e v

acgdemic abilities required in kindergarten and the early elementary grades. A

. Such abilities as socio-emOtional, psychomotor, cognitive, and language

/"

development were the focus for qhese preschool projects. The'goals of ./
v

preschool education and child development'ere ‘to .a) promote and enhance the

a -

.social and personal development of the ¢hildd, b) instruct the child in. the
, ]

ipitial academic disciplines necessary for his ptbgressiye success throughout ~

the elementary grades,’c, provide the nutrition, recreation, social interaction,
‘ n

and supervision the child requires and cannot find‘within his home environ~ /
S

ment, and d). supply the necessary situations through which his natural
exploratory acti\i}y may readily occur, ”

Each preschool classroam was* comfortable, clean, well .decorated with
art work and pictures, and supplied with sufficient instructional materials.
All children engagﬁd in play activities, physical exercises, nap‘time, lunch
apademic work and Bocial ‘interaction' each day. The significance of the o . o
. _personal and social‘experiences which lead to childhood maturity were, in all
likelihood equgl to the individual's growth in academic ‘ability. In all three
programs, hiwever, the children improved faster in the areas of colors:\\\\\;

y i
numbers, shapes, and locomotive skills, ‘and lebs quickly in the more formal

academic areas such as the identification and naming of upper and lover
alphabetg and following directions.
As most of the preschool objectives (as stated in the project ptoposal)

are highly subjective in nature and do not lend themselves to statistical

evalyation, no precise interpretation can be made regarding their attainment.

é ’ : 15
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A11 sixty pupils, nevertheless, did meet and surpass those objectives which
ati subject to accurate measurement. The pre* ‘and post-test dath generally
1ndicate that all objectiv 8 were probably ‘met, for ;32 success of theae !

-~

programs and the.achievemept of these pupils was remarkably high.
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' MEASUREMENT OF ACADEMIC GAIN: - s
‘SPeabodx Individual Achievement Test* e S C ;

A , ‘ ’ ' . . -
. " Al N

The Peabody Individual Achievement Tes! (PIAT) was/administered to each -
lTitle I pupil as a’pre- and post-test in September and May respectively.

The changes (increases or decreases) betWeeK these two sets of sco@eb presents
I

N v

an overview:of the scholastic attai #;nt of the pupils. "Administration of

‘ ¢
*

i
the PIAT provides a wide-rapge measure of achieve’ent ifd the areas: of

~

C ‘mathematics, reading, spelling,’ and.general information.,’
v ‘

‘The mathematics subtest measures the pupil's Fbilitj to apply mathematical

knowledge to-the solution of practical computational problems. This subtest
~

does not require writfng or oral responses and, as the first subtest presented
enables the tester to establish a good. rapport With theypupils.' The reading
recognition subtest measures the- pupil 8 ability to translate sequences of
printed alphabetic symbols which form,words into speech sounds ‘that can be
understood by others as words. ) h

The reading comprehension subtest measureg the individual 8 abilit o
to derive meaniggiérom printed words. The format includes»a series of
gentences of increasing diffichlty from which the pupil firstfreads a p;ssage

. ' A Ce

and then selects'from'four illustrations the one that best conveys,the
meaning of the passage.. "The spelling 8 test measures the~pupil's ability
to recognize correctly spelled words. “!ﬁ9do this the pupil selects, in
response to verbal cues provided by the tester, thecorrect one of four
similarly printed wOrds with slight variations in spétiing. 'The fifth

——

*

&
T ——

*Dunn, Lloyd M., & Markwardt, Frederick C. Jr., Peabody Individual Achievement
Test, American Guidance Service, Inc., Circle Pines, Minmnesota, .55014, 1970.

a
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@ subtest, general inf&rmation, measures the extent to which the pupil has :

acquired knowledge relating tobhimself and- his environment.} This subtest

The Peabody Individual Achievement Test was chosen as’ the standard

measuring instrument for use‘with Title L g‘kjects because of its numerous -
characteristics which enhance its utility as mé:sure of scholastic i :‘ f v
aohievement.' First &the PIAT was designed asg an individually-administered
S‘test. As group tests are;Lble to-measure only a relatively narrow range of B ,
3 grade levels, or. ;f iagnostic instruments in a specific subject matter, the
: .
PIAT A8, not'prOne o’ these limitatipns. ,The test enables the examinerrto

. "«’k o
.

establish a pereonal relationship with the pupil- that helps to elicit a more ':

’
_, N

-~

optimal performance irom him, especially when the’pupil is less, motivated toward

o~

" school ‘and academic achievement.) The PIAT, as an individual test, also allows -

closer. monigp\jng of pupil behavior, encourages less guesswork and permits

f'l

1
i
i

; more accurate measurement of the achievement exhibited by immature and under=- -

| : R pﬂ? .
;4 achieving pupils.. . b : R o

: tl , . .
/ . " The PIAT is a wide-range instrument extending from kindergarten thr0ugh B

high school, with the items arranged in order of difficulty. This feature

»

N\

-makes it possible to locate quickly,‘and administer ‘only, those*parts of the'

{ test that are within. the critical range of difficulty for the pupils. With

‘J

5 this attribute, some of the major faults of group tests are avoided' boring 7';

brighter students with items which are too easy for them, and frustrating

aid v,

slower one!abith items beyond. t"Q abilities."

A third advantage of the P T is*that it was designed to be a screening
. test which could be quickly administered and scj;gd, .typically taking only
thirty to forty minutes. No special Lead pencils,.computer programming, or’
sets of coded scoring stencils are‘necessary. The pupil's successful progress

through the test is scored at-the ame time he is being examined.

RET:




v
The PIAT is an untimed,‘power test. An emphasis on'speed WOuld be a

ﬁ»con derable handicap for most underachieving or disadvantaged Title I pupils.

Th test items were not selécted from specific techniques or .concepts but were
balﬁnced across traditional, Podern, aﬁd functional aspects of the general

: \
'curricula. This important dharacteristic of the PIAT minimizes the bias resul

. -

ing from the partjcular instructional approach to which the_pupil was exposed.

~

Rather, the PIAT test-items measure functional'knowledge or abilities that are.
A ! . ) - . . . ' }
_~;wide1y-expected educational outcomes. . " _ . T

Of particular benefit to Title ' projects is that the PIQ‘~was designed ‘to .
be most sensitive_at the lower grade levels and to decrease gradually in ,
sensitivity_with advancing grades, This was -done :}th thie belief that the -7 (.

i : ) ) . .
PIAT-would be used‘more often with students_whose achievement is at the lower

A
A

B3 oo o~

. level of the test range. : B = : T L

d

A seventh valuable‘ pect of the tedt is that demonstration and training
exercises are included bé 1ntroduce.each subtest to the pupil, thus insuring 'A'f

some initially successful experiences for him. ' These exerciges are also used;‘~

;to teach the pupil the type of responses which are expected Completely

+

v objective scoring, which is easily accomplished while the test is being

:administered is built;into three of the- five subtests which are in multiple-_

.V_ o
SR

choice for?é;,'and precise standards are provided on the other two to reduce
o A b : | ]

»ﬁcoring variability.

7
-

of major significance ﬂs that. the PIAT subtests are designed S0 that no

academic skills are required other than those specifically being'measured ~

~

The mathematics and general information subtests, for example, are made fairer
for the pupil with reading difficulties in that no reading is required ' \
Thrthermore, the pupil does no writing on -any subtest since this often inhibits

tions, and content

i

his performance and motivation.- The PIAT format, illus

* | | 19
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were also specially selected t hold thefinterest of pupils of both sexes,
from ‘a wide variety of ages, and from differing cultural backgrounds. a
Most: important for its accurate interpretatiOn, the PIAT was carefully.’

standardized nationally on a sample of 3,000 pupils in the mainstream of

: public‘education. The sample of pupils upon which the norms are/based were :
*® o
chosen in proportion to the populatiOn of school-age children and based on the f'

1967 projected data from the Bureau-of/the Census. The standardization,
g - . . B

conducted~in 1969 -accounted for diffe?ences of sex, age, race, sociofeconomic

.
status, and urban, Suburban, and rural communities.r All, test administrators
ﬂb

received extensive training on testing and scoring procedures from the’

L N .4 . ) ’ ' . ) ;}, ;-V.J

American Guidance Service, Inc. PR N S, : i%%é?;i
‘ R . . ° - - ~4 . - 57 Vi,
-1 _’s‘f('"ﬁ:',‘

-

The twelfth distinctise aspect of this test is that exten ive formal

preparation is not required for its administration. The PIAT ganchéjadminis-
oy &

tered by any professional person interested id measuring the academic_

achievement of pupils. Furthermore, the testing procedures are sufficiently *4&

objective 80 that n0n-professional assistants, under supervisiOn,umay also
r - 9

administer the PIAT. Such advantages as thase ma&e the PEabody Individual v

Achievement Test a sound and justified choice for use in evaluating the,
.'d'

scholastic attaipment of Title 1 pupils in Maui District.

¢

'S
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sty K-. L |
tf;g neral under'standing of tne statistical data is required before any
portion of it can be applied to spécific projects, and.a concise explanation
of these tables is proviSed Thig description of the tabled data does Cot

w .
“’3isddss individual programs or their specific achievement rates, but inter-
' /

-

'prets how the data was used for/this purpose. A school-by-school examination
P N
N of each project, as well. as data tables relating to individtal projects/’pre

L}

‘ .presented ediately followiﬂ% this section of the report. . o
‘hﬁ Alﬂegézmany test, raw scores flucguate according to the number of test,

. items and the ability of the individuals being tested. .Raw.scores, by them-
'selves, cannot be meaningfully i:lerpreted The Peabody Individual Achievemeﬂ%

~i
. . Test provides four types of scores which were depived from the pupils ra (}

scores during the time of test standardizatior. ‘These dérived scores are . R
. . : NG

‘;[l) grade equivalents,,g}Tagé equivalents,'3) percentilé'ﬁ nks, and 4) standard
dcores. o ‘ “ \ - 2 . )
.a % . ' w ’ ‘ » '“_‘;,—/‘
The SWDR elected to ase the first index o measurément‘ﬁthe grade

edfivalent scores, as these’ are the mLst familiar to teachers, more readily -

“ A

- nderstood by educators, and least subject to Statistical misinterpretation *
While using grade equivalent gcores s the basis of statist'ical evaluation,
the tabléd data further min1mize poiiible misunderstanding by includinéiﬂhly

~ the gaina achieved The actual gra levels the pupils were in and their

'grade equivalent scores achieved on pre-testing would like raw scores,

fluctuate among projects and therefore be more difficult to compare and .

understand. It cannot be determined, in other words, whether a fourth grader °

W g .
*Teachers are cautioned however, not to use the PIAT test data as a diagnostic
test.,  The derived scores indicate the most appropriate grade levelyat which
the pupil would function as an average student. ‘ o

~ o - . 23
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with a 3.8 grade equivalent score achieved more or less than a third grader

¥

with a 2.1 grad%)equivalent score; dnly tgéfdifference between tﬁg pre- and

post-test scores (i.é.,‘gains)'can give this information. | ~ -
N
—~
. v 4‘

. / - ‘ ¢

1 . ¢
\ - r»
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PRE- AND POST-TEST RESULTS OF PIAT . . : . EQ

" The data preSented on Table 1 “indicate only indirectly where the

‘pupils'were at the beginning of the year?and where they were at its end,

¢

'duﬁzﬁg the &ear. .The data, presented ent tgbles, of grade -
» equivalent’scores have therefore been refined into avergge mogthlx gains.

The average gain .per month was established by subtract{hg the pre-test

»

. score from the, post-test score, and dividing ‘this by the number of montha
between pre--and post-testing. . B
'Al} test data fradﬁthe ?IAT are presehted in average qonthiy ga;;:S\\\$
-in grade eguivaieht acerea. iThe primary‘quective of most projects was for
the pupils to achreve an aVerage grade equivalent score.greater than .1
qper month, Achieving<1ees than_;l per mohth'would suggest that the pupils
were fallihgvfurther behind'their noniTitle\I peers, and a .l per month

I d

rfte of achievement would indicate they were falling no further behind

. than where they were at the ginnipg of the academic year, A fifth graderfs.
grade equivalent scores of 3;7‘iq’§rptember and 4.7/4in May'would‘imply that,
after a year's work, he is still over bn;‘year -ehind the typical pupil in

. his grade level. For remediation to be successful the academic’gains must
be greater‘than those made by other pupils. - ‘

| Another way ef understahding the average donthly gadﬁa&}n reference to

the .1+ per month objective is to view the data‘aa_monthLﬁerFmpnth gains.

A projecth pupils who achieved a .15 average monthly“gain inveffeet‘

achieved'ene and three-tenths months for each'month (or one~tenth) of ,the

academic year, thus gaining .03 per month in additiongto the .1 per month

equired of the grade level ak a whole. In this case, the Title I project

‘whdse.average monthly gain was .13 attained an achievement rate of one year

23




in Laintaining the pupils ability commensurate with that of other pupil 8
in his grade, and three ~tenths oj}a~year (. 03 X ten) in remediation. ‘)kkthe
‘end of the year the pupils were,/on an average,.three-tenths of?a grade

~ level closer'to functioning "on averageh-with don-Title I/pupils. This

theoretical group of ils, therefore were not - only keaping up with other
S e p

pupils but decreasing the gap between their academic abi ity and that of

- - ’ . . : . -
‘\other pupils. - . .- IR e .

N

. DI ) ; . .~ . . : -

> . . ' While grade equivalent scores are relatively easy to understand, they
) ~ . ’ M ) 3
should not be accepted as proof or absolute fact: ‘Testing error by the test

-~

administrator may result in scores which are neither accurate nor reasonable.

The standard error of measurement (reliability) and standard error of

s

~//// estimate (validity) of“the-test may also contribute .to scores which are not
. . ’ ¢ . - . ] .
Ytrue" or perfect. Thus, all derived scores, such as grade equivalent scores,

are approximat{ons of the true score. When an individual attains a 2.3 grade
o . R - . h
equivalent score it is not proof that he is functioning at exactly that .

level. The score represents ceiling achievement oi'thepupil's upper limit.

@
. An independent functioning level may be with1n a range of half a year to one

full year below the given score he is probably able to function. It is for
this reason that PIAT scores, like all achievement test data, should not be
used for diagnosis or prescription of individual work |

By averagirig many scores, "however, the range of probable true scores

for the group as a whole is considerably reducéd in size. (Although no

: \ . o . .
correction for testing error by the administrator is possible.) More -

-

reliability can therefore be placed upon the tabled data than would be

possible when examining just one pupil s score, for while his individual
score would be likely to change somewhat upon immediate retesting, the

group's average score would not be equally subject to the small variations

Con .
J}( ' §3e1 , . N




“attained.
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within the group. Iﬁg/glfferenées between each pu?il's first. and second
set of scores would tend to balance out and retain;tﬁe same, or nearly the
- - . * . L ’ e )
' same, group Sscore. A .

pSY

The effeé; 9; averaging scores has the inh?ijﬁl-drawback of using‘ ~
numbers that must be roqhded off. For»qdme data.this Ea? cgﬁpti;ute losing -
information, while for another case the fine measurement pf a-Hundredth‘Sr

. . ° . ‘

-

thousandths place would not be necessary. Average monthly'gains which are

within two hundreds ofra ?oi to one another are not significantly diffzrent: '
_ , .- N . .
and may be due to chance. (Such differences should not be accepted as precise

faét,'hs?'as an indication of the probable academic success’ that was

" )
- ) ’ -./'\
~ , ‘
N {/ . . ..4 1
L
.- ‘/ ~
v
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Pre-Post pesultg: P
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 READIRG RESOCRCE ROOHS

y

e

eabody Tndividual Achjevepent Test

1

SCHOOL | NUMBER OF| MATHEMATICS | READINC. READING | SPELLING CENERAL  |TOTAL
| PwIs - |RBCOGNITION | COMPRERENSICH INvoRuTIoy | SCORE
" Pre !Post| Pre |Post i' Pre Post T Prg_P ‘ '.I:q Pre Poed T Prg__gost 1 Pre Pos 1
Batku R 122030 LOY29] 8 |20 R L0] 24138 L4 ]22[3.1]8
famskakat | % 5 1420 | 6{LAL6| 5 | 5|09 22 [18 | 4] 20( 1k 6] 9 (LT g
\ ‘ : _} i
N\ e B IR
Ribel , 0 04| 3.0 |46, L[TIB QI ILIGEBD | 2.2 60|18 | 24|46 12|25 4522
o 3K | 28038 [LY213.0.9|L8l27].9 |a1la6] 5] 22]3.2 [Lo]21 (28]
Kilohapa it | 1T . Y
on % 07 | 50|35 [L3[LS[29 |1 [10] 26 |16 | 15 (2.6 |11 | 15[5.0° 15 |15 (2.8 B
Pala B 09 | 12|18 | .6[Le{24) 8|L0J24 L | L6]25 ] .0] (L6 5|2 fa1]
Clathee 130 B0 |24 (3.2 4122032 (1,0 18] 30| 12| 2.2(3.0} 8| 18|30 [11]2a |50l 9
batlu M6, | 1932 [LYLY39| 20/ 12| 3.4 2.0 1.8 ]34 {16 | 15|31 L6140 |33 L6
DISTRICT AVERAGE | 32.4 37| 2.113.2 |LUL.9l3.1] 1.2[ 23] 2.6 L5) 2029700 | 1.8]3.0 L2|1.842.9(L1
! ' ’ ! :
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AVERAGE MONTHLY GAINS

' )
The first table of data presents the pre- and post-test results and the

gain achieved during the year by each‘feadihg/fgggﬁrce room. Immediately to
the .right of the schools 1is indicated the number of‘puﬁils,.followed by the

scores for each of the five PIAT subtests: ‘Table 2 also lists Ehe schools \

R in alphabg&icgl order; but 1ndicates Ebggaverage monthly gain in grade
,equivalent-écore thaf was.échieved; Iﬁ.all except one of these eight:?rojects
a few pupfls moved out of the local school area or, for varisﬁs reasons,. left

the Title I program during the school 9€ar. ,;; ) .
The pupils who left and the newer pupils who were admitted to the prdgrqﬁs
did not receive both pre- and postjtests{ In addition, some puplls were
not post¥tésted due to absenée}from school during the 1gst week of testing.
According to the prdjected enrollment of éll Title I projects, 25 pupils
- (113%) were not.testedfat the‘beginningAAnd end of tﬁe year. ‘
That some, pupils were not fully tested 1s an important, factor when

J

comparing the projects' Total Score monthly gains with the average monthly
gains in the last column of Table 3. The Total Score of the PIAT was based

on the number of pupils taking the test; and with this number-diffqriﬁg

o
between test administration the Total Score was not always equivalent t? the

average monthly score. The average monthly gain represents the gain achieved

by pup%ls who received both pre-_and post-testing.

[

The graphs dépicting the average monthly gains on the five PIAT subtests
(see individual project deScriptions) show these scores fo; éach program and
the Maul District averages. Each project’s achievementfé;n be seen in
.‘relaéionship'to the average>of similar projects, with the achievement of its

pupils being above; equal to, or less than the entire District. The oxsfall

. PR
average does not, however, represent a standard ¢riterion. It is not a goal
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to reach, nor a measure of program efficiency. A project whose academic

achieVement was above the average does not necessarily meag the project was

more effective than others, and a project whose pupils' achievement fell below

the average does not confirm that it was a less effective program. Comparative .

'analysis among projects must be interpreted cautiously, for wHile one program
'may have Succeeded-with fifth grade children and another achieved less with

third graders, either one may have initiated the remedial work with less motivat—

ed pupils, a smaller budget, poor facilities, lesser parental support, or

\ .
with pupils further behind in their previous academic achievement. One project '
' Badas -
averaging less this year may, in following years,. hieve more. Lo

.

Necer\heless, the relationship between each proJect s gains and the

District average does represent the general strengths and weaknesé/s of project

achievement, especially where these gailns are relatively largel The larger
- .
. the gain, as presented on the graphs by the distance from the€§verage, the - ™

more confidence'can bewplaced in the'assumptig; that these differences are real
and due to actual program effectiveness. écores which arevhigher or lowes‘ ‘
by two—hundredths .of a month's 'gain (equivalent to two-tenths of a year's gain),
when compared to the District average, may be <considered initially reliable.

Differences between subtests,.however, must be viewed more cautiously, for the

different subJect matter tends to be learned fasterabr slower by children of

differing ages .
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TABLE 2

%
READING RESOURCE ROOMS ’ .
Average Monthly Gain in Grade Equivalent Scores by ‘School

)

23

Pupils - Rdg. Rdg. ~ J Gen..
SCHOOL Tes ted ¢ Math, Rec. | Comp’s Spell. | - Info. | Total
Haiku 32 13 [ .11 .08 / .13 .19 .12
. - . : ’ .
Kihei 24 .20 .26 -39 .23 .28 .28
Kilohana 29 .15 .12 .12 .07 .13 .09
Kula 2 18 | .16 .19 Bt 18 | .15
Paia 29 08 | .11 .19 .12 20 | .12
Waihee 30 .08 .10 .12 .08 .11 .09
Wailuku 44 .17 .27 .39 .21 .21 .21
DISTRICT AVER, | 233 13- | .15 18 |13 16 | .14
. I(total) : -
Ve
|

30




TABLE 3

READING RESOURGE ROOMS

' Average Monthly Gain \'in"Gradé Equivalent Scores by Gré_ Level
, — T ' —7
SCHOOL | # puPTLS| - . . : GRADE LEVELS
‘ TESTED | _."* S
_ K| 1 2.1.3 |4 5 6.]7 8 | 9 7] Average
R . . . ) g . . . . e . .
Haiku | 132 10} .11}.07 |.11 |.19 |.15 |.07 | .18 125
“{Radnakakai .21 | .| .08|.09 |.08 |.04 |.04 |.05 - .076
& . A . ° : . N .
Kihei 24 ‘ . 1.15 ].21 |.26 |.33 - o -.249
~}uohana 29 - 1da |07 |14 [.16 |.10 123
8 3 X
Kula .24 |.09 | ,15|-15 |.14 {.26 [.17 |.16 | v .155
Paia 29 |° | .11].13 .08 |.07 | , .106
. ) o ‘ — Jli ’ ’ . "
"|Waihee [ 30 .14 .05 [.08 [.09 |.09 [.14& |.1] .11 | .100
ST AR B 226 |.23 .22 ' . - .230
. . \ 4[ M .
. n
| :
L3
DISTRICT | 233 : | A 1 ..146
. | (Total) R
\ - -
t 1
3 - . 4




RANK ORDER OF GAINS BY PROJECTS & GRADE LEVELS

Table 4A ptesents the rank order of project components by their average

monthly gain achigvéd. Like all PIAT test data, these gainé are based.oh”i A

’ d .

grade equivalent‘scores, with the difference between pre-.and post-tests being

divided by the average number of months (per project) between testing dates.

~Téb1e 4; concerning reading résoufce'rooms, indicates the rank order of
e . '
grade 1evels;accofﬁing to their respective average»mqnthly gains. No dpnsistency',.
of achieﬁemgnt through{grade levels' was evident; with this due to tﬁe heterogeneous
classification of grade leveis throughout all eight projects. That is, most |
'projects, whether mére or lesé{effective than others, served most grade levels;
and the specific'grade level gains. by one were balanced by ﬁhose of another.
That pupils in kindérgarten,«iiﬁii, seventh and eighth grades achieved
lower learning rates does suggést, however, that the.yoquest‘and'oldest
ﬁupils were often unable to ben;fit'as much from the pfojects as were 6the;
children. The individualized instruction and‘mntivating techniques were
apparentl; less effective'for these "harder ;6 feach" ﬁupils. The results
this year,;futther, are a reveggﬁl of the 1972-1973‘outcoﬁes which showed the «

sixth graders making the least gains;.LThe present result shows that the fifth

and sixth graders ranked first and second respectively, indicating significant

o

improvement for this group'of target students;

<




TABLE &

[

READING RESOURCE ROOMS S

Rank Order of Grade Levels by Average -

- Monthly Gain Achieved

GRADE LEVEL AVERAGE MONTHLY GAIN
s .188
6 .171
4 .156
3 155
2 144 &
1 .111
7 .110
8 .110
K .090
) . —
TABLE 4A

. ?
Rank Order of Project Components by Average
© Monthly Gain Achieved

SCHOQL AVERAGE MONHHLY GAIN
Kihei ..249
.Waiiuchgr .230

, |Kula .155
Haiku .125
Kilohana .123
Pala .106
Waiﬁee .100
Kaunakakai * .076
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AVERAGE GAIN DURING INTERVENTION .
RS \ v " ,QQ

7 o ' o '.j
Amnong the various tables of PIAT data, and numerous'graphs of sobtest

scores, the most valuable and comprehensive information is revealed in Table 5.
A )

First are lisced in alphabetical order, the Title I schools during the past

academic year.igTo the right of, each school are the ‘average monthly gains of

the pupils in Saﬁt school's project before the beginning of the academic

5 2N : . o
. year. *To deterﬁ.ne this_baseline figure each pupil's pre-test Total -Score was

divided by the nupber of months of academic instruction which he had received
-f'/ 4 B . ) . . .

up to that time. A fourth grade pupil at the September pre-testing would
b"lq, : ' .
have beeﬂiin schdol three years, or thirty months - excluding kindergarten. .

Achieving: a gr de eqpivalent score of 2.0, his average monthly gain, oy base-
. T .,
line rate, before

P

the Title I program began would have been .07. Every pupil's

baseline.rate-o cligrning:oas established, and averages for each project were
* recorded.” ) 7, ) SN
ot o i‘] 5 .
A §1ﬁilar\procedure was used fo determi——“fhe/pupils average minthly
gains during t%@fﬁégarticipatlon in the Title I.project. Each pupil's pre-test

'Total qure waﬁ&subtracted from his post-test’ Total Score, and the difference

dividtd by the number of months (to the nearest half-month) between testing ;
A ~

periods ﬁﬁ%&r most proJects there was a seven or seven and one-half month

interval. These 8econd-column figures show the actual academic gain which was

2 - JUTER

attained by the typical pupil in each project.
b Immediately to the right of these numbers is a third set of figures,
vith these representing the most significant of all PIAT data. Thisilast
column in Table 5 shows thevincreased learning rate of the children for which
" each Title I proJect was 1arge1y responsible. When considering testing‘and
cademic achievement only, ‘these figures provide the most direct means of
assessing program effectiveness. The increased rates of lgarning, which are

34
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in addition to the baseline learning‘rates of the pupils prior to the programs'
beginning, indicate the relationship between what the youngsters, were achieving.'
before their Title I experience and during their remedial instruction The
greater the increase in learning rate the faster the pupils were achieving an
‘academic ability equal to non-Title I childre;. Similarly, with higher
learning rates the .better these children will be able to function within the.
mainstream of _school activitiés in coming years,and, essentially, the more
effective was the Title I program. H

The statistical figures of Table 5 as high as they are, represent only
the total test?score of the PIAT. This average sépre of the five subtests
reflects the necessary and critical emphasis which individualized instruction
in remedial reading must have within each school, for ; fundamental ability
to read is.a prerequisite to academic work in general. Since the emphasis

‘within reading\resource rooms was placed on reading, the pupils attained their
greatest gains on- the subtests 'of reading rerognitior andlreading comprehension.
The Total Score,.EZZBVer, was'not increased to its .15 average just because

’ the two reading subtests wgre high, for the pupils_alsofachieved.learning rates
in mathematics, general information, and spelling which were most frequently

~ higher than their baseline rates. The pupils, whose average gain in reading

was 1. 7 years, could from;their reading improvement better comprehend mathematical

recognize and recall the correct spelling of more words. The emphasis on

readingiresulted‘in an overall improvement throughout the spectrum of academic

knowledge and ability.




TABLE 5

READING RESOURCE ROOMS

29 -

Pupils' Average Monthly Gain~%éf§;e & During The}r Programf?artiéipation

SCHOOL BEFORE fRoGRAM DURING PR(;GRAM:;_ ~_: * INCREASE
PARTICIPATION PARTICIPATION .
'Haiku .06 .12 .06
Kaunakakai .05 -09 .04 q‘
Kihei .07. .25 / .18 |
Kilohana .08 12 .04
Kula .07 13 .08
Paia - .10 - ‘ .10.. "o
Waihee .07 ,.% 10 .03
Wailuku .10 .23 .13
DISTRICT AVERAGE | .08 15 .07,

et
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ACHIEVEMENT OF CRITERION
. . | .
fhe\last df thé'tables involving PIAT data from reading resource rooms;‘

Tablg 6, indicates ghe percent of pupils in each project whose échievément

Auring-the school year was above their baseline rates and,. secondly, above

.1 average mohthl& gain.. The number of pupils'listed is the'numbef wﬁo were

both pre- and po#t-testéd. These percent figureé represent those bupils who

were above their baséline rateé.and average monthly.gains.' As the indiwvidual
rbaseliﬂés were nearly always below .1 monthly gain, the percent of'pépilg.

surpassing'tﬁefr baseline rates tendea to be greater than the percent reaching

the objective criteria of .l per month.

. J
. -. _
: 4 A ' " a
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TABLE 6

. . READING RESOURCE ROOMS

1
. }

Monthly Gain

Percent of Pupi ébove Baseline Rate & .1 Average

PERCENT ABOVE

DISTRICT AVERAGE’ 233(Total)

SCHOOL | NO. OF PUPILS | PERCENT ABOVE .1 AVERAGE
N . BASELINE RATE MONTHLY GAIN
Haiku . 322 . 81 59
Kaunakakai :? 21 n 19
Kihei | 24 100 100 ’
Kilohatia 29 66 55
Kuia 24 92 83
Paia 29 66 59
w;;ﬁeé' 30 ° 77 33
Wailuku 44 98 98
82 66

31
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ESTIMATES FOR IMPROVEMENT IN BEHAVIOR

Table 7 presents the final results from the Project Teacher Behavioral
Estimateé Form. The scores, listed by the school of the iitle I project, are ..
the average pupll scores per question. A YES response on the estimate form- '

Pig

was assigned two points, an,QNCERTAIN response one point and a NO response

s\ .

no points, with an average score per question of 2. o being the highest possible,
" and zero being the lowest.
The table immediately following theserfinal results, Table 8, shows the

pre-post increases from the estimate form. (For ‘the initial results of these

estimates, see Table 6 of the SWDRC Mid—Year Progress Report for 1973-1974.)
‘As the name of the behavioral estimate form implies: this measurement of pupil- -

behavior was a subjective estimate at best. No assumptions regarding. its

validity or reliability can be made, and no concrete conclusions may be drawn

from 1it.

'Nevertheless, a notable aspect~shown in the results from Table 8 is‘that'

questions two, five,- and eightv("Good study habits", "Completion of assigned

tasks on time",-and "An ability to follow directionsfaccurately" ) had the

|

greatest increases while the third question ("Good cooperation with project>

teacher ") had ‘the least increase of any question» The subjectivity of

-7

estimating becomes most obvious with this disparity, for while the pupils

v

increased their work and improved their study habits, they weren t, apparently,
~—doing- whatAthe teachers wanted~-The Jow- rating of pupil- cooperation probably - -
reflects the level of frustration felt by teachers, and has little to do with

-7

whether the pupils were actually cooperating or not... That ‘the’ pupils improved

W
.

their work and behavior, however, is)firmly supported by the evidence‘of their

s . -
R 4 . . . 7

39 v
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tested achievements.
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TABLE 7
READING RESOURCE ROOMS

4

Final Results From Project Teacher Behavioral Estimate Form

!

Average Pupil Score Per Question
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~ TABIE 8 =
READING RESOURCE.ROOMS

Pre-Post Increases From The Project Teacher Behavioral-Eétimate Form

Based on Average Pupil Score Per Questi
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PUPIL ATTENDANCE RECORD

Table 9, concerning the pupils"attendance records, readily snbws that
‘none of the projects achieved the criterion for improving school attendance.
In fact, a number af'sChools' Title i pupilsa;:uailyworsened their'schooi
attendance as the year progressed On an overall‘basis, the total school
population of the State annually shows a gradual drop in attendance as the end
of the school year approaches and the individual records of ESEA Tit}e I
pupils are usually compatible with the gemeral population."Only Kaanakakai,‘
Kula and Waihee Schools maintained a somewhat stable attendance record which
is typicai of the statewide average for all schools Kilohana and Wailuku
decreased slightly while Kihei and Paia Schools shows approximate. decreases

of iﬁ}ISZ between the Fall and Spring attendance counts. Haiku School's.

drastic reduction from the 78-81% range ‘to 25% was reported to be due to the

pupils' illness.during the spring months.

<
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TABLE 9
READING RESOURCE ROOMS

Pupil Attendance Record

T . ) . 'y
~ " AVERAGE PERCENTAGE RATE OF ATTENDANCE _
SCHOOL ‘ October " December February : April
Haiku 7% ' 78 . 81 25
1 { : e
Kaunakakai 93 93 | 91 92
A - [ . . A. - ] -
Kihei . -84 - 82 . 80 . 69
Kilohana 96 | 93 91- 9y
|Kkula , 97 | . 96 94 S Y
Paia 91 80 " 83 | 72
Waihee | 94 90 95 .92
Wailuku . 1 96 93 82’ © 89
o A
{PISTRICT AVERAGE | 91 - ' 88 A 87 .79
» T
o 4
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LEISURE & ENRICHMENT READING

) | ‘

Thé last table of data concerning reading resource rooms presents infqrma—

tion regarding the number of books which the pupils read during the first .
and last two months of the school &ear.'dThe data shown.in‘Table-lo was not
very reliable or a truly accurate’measurément of pupil reading improvement.
Second only ko parentga involvement, the &easurement of pupil behavior -~ and
especially their reading of books - was the mdst difficult to estabiish. Such
reading may not only‘occur at any tiﬁe, and be a‘private affair of the .
individual pupil, but the teacher herself cannot often judge whéther the pupil
reallx read the book or not. The teachers' subjective judgment had to be
used in'estimating what kind of readinqioccurred (e.g., skimming, recognizing
familiar wofgg, or compréhending),fa%d'how difficult the book was.

ih some cases the number oflfoqks read increased sh#fply, due to greater
interest, ability, and motivatib: by the pupils, and because the books were
.°f equa} diffichléy. In ;ther/é:ﬁjeéts thé numbher of books read decreased,
due:to a similar interesg,yébility, and motivation, and becauge the books
increased in length an&fdifficulty. It can be assﬁmed from fhe PIAT test
results, hoﬁever, that reading ability improved and that reading content increased

®

in diffiéulty within each project.




TABLE 10
READING ‘RESOURCE ROOMS

- Averége Numbér of Bbﬁks Read Per
Pupil During Academic Year

SCHOOL

NUMBER OF PUPILS

FIRST 2 MOS.

LAST 2 MOS.

Haiku

3 .

&

32-

.9

9.8

Kaunakakai

24

5.3

6.0

Kihei

4.2

8.8

Kilohana ‘

11.5

7.1

Kula

. N .
‘A,.:g\’\. en 3
CE AR B

5.2

7.9

7 el Walhee - 30 .8 2.5
x‘ﬂf;‘v ’. v
vattoki o 20, - 2
" : T
‘,}g#&?‘u»zﬁ@?
| : .,'aﬁﬁ‘
2477wl
O .

o,
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PRESCHOOLS: TEST OF EXPRESSIVE LANGUAGE ~ - - =

4

" 'The Test of Expressive Langgage (fEL)*’iS’a short, easily administergd
instrpment for evaluating the level of expressive languag; functioniné of
children. The child is required télréspond verbaliy‘to a seriés pf graded ,
qdéstions about himself and his immediate enVironme;t:, The TEL éonsists of
seventy-five items that can be administered in aﬁguf fifteen minutes to ~
'chi}dren betﬁeen three and seven years of age;

.TThe results from this preschool Test of Expressive,Languége are presented
in Table 11. The‘norm scores are standardizgg scor;s derived from the
propertieé of the normal Pfobability curve and presérviqg the absolute dif-
ferences between scores. The TEL norm score kz—éﬁofe)wis 100 or a value of
zero. The‘gréater the distance (above or‘below) from ''100", the wider the
gap from the méan séore. - -

While all three pFeschools at Hana, Lanai, and?Pudnene achieved norm
scores well above 100, precise assesément of Qhethet they‘mét their objectives
was not possible. The norms for;the TEL were.éséablishéd for "ecdnomically
disadvantaged" preschool pupils and the Titie_l C}ite;ion for preschool partici-
pants was primarily for the "educationally deprived": further, a considerable

number of the pupils at Lanal and Puunene came frdﬁ families of foreign-born

parents which indicates cultural-language disadvantages inhibiting successes '

at school.

*Crowell, Doris C., Fargo, George A., & Noyes, Mary H., Test of Expressive
Language, University of Hawaii, 1969. i

46 '
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PRESCHOOLS: CHECKLIST OF BASIC -SKILLS

-Table 12 shows the pre-post‘peréent of criterion success achievea'by the
preschool'pqpils on thé Preschool Checklist'%or Basic Skills. While increases
were significant for 511 three projects, the Lanai éroject exﬁibited q}ightly

: _ : ®
greater gains, probably due to the academic orientation of thé project
teacher. (Note: The new Lanai preschool teacher was a forﬁer kindérgartén
teacher in the HEP classroqm at Lanal Elementary School;) Anﬁther.explanation
for the lesser incre;ses by the Hana preschoolers wés their generally higher
pre-test scores which were, on the average, 6% greater than Lanai's. The
Puunene children, although achieving the-highest‘pretegt scores (31%) failed to

" exceed an average of 51% for the post-test..

The Checklist of Basic ggills did not attempt to measure the pupils'’
growth in the affective domafgfg The lack of such a measurement may have
been to the disadvantage of preschool projects emphééizing.this area. The
Puunene project, never-the-less, achieved significant and respectable gains

-in the skill areas that were tested. C,
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TABLE 11

RESULTS FROM PRESCHOOL TEST OF EXPRESSIVE LANGUAGE

41

HANA LANAT PUUNENE
Number of Pupils 20 19 20
Average Age at Posttest ‘ # 1 59 mos. 57 mos.. 59 mos.
Pre-Average Norm Score éiOZ 90 92

|
Post-Average Norm Score “f125 ! 115 105
Average Norm Score Increase 1§'g3 25 © 13

' B

T
Pretest Average Score 1 32.0 .19.3 23.8
Pretest Average Percent Correct 42,7 25.7 - 31.7
Posttest Average Score 62.2 51.4 43.9
Posttest Average Percent Correct 82.9 68.5 58.5
Increase Sf Pre-Post Percent Correct 40,2 42.8 26.8 .

-
o

s v
/ M
Ui
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TABLE

12

PRE=SCHOOL PROJECTS

Pre-Post Percent of Criterion Success Achieved by Pupils on

the Preschool Checklist for Basic Skills

| HANA‘ LANAT PUUNENE Posttesf Scores
' | R District Average
IR caszﬁ%A | m6 [post | nmas | e ROST | NCRRASE PRE | POST |TNcREASE
(olors Ldentifted L5 (a0 | s 0 [ s | | 0 g 9 .
Colors Nased wlgln lule e |nln- D 85
Numbers Identified 1218 | N 2l l81 79 3181 | 4 }84
Numbers Named u o | e LI L ules | s 1h.
Shapes w0 o nla e lals |y 0’
Locomotive Skills * 40 98. m58_" . | ‘44 95 | 3l 58 |82 ' 2 92
Other Skills 1| ;,48 SLU 8 laln | o 8 .
G;fer Alphabet Identified | 5 8? ! i | 0‘ 90 90 3 |57 b 7,6. |
Upper lAlphabet Named‘ bl 7 | 0 | 89 8 3 3 0 - 58
Lover dlphabet Tdentifled | 0 |70 | 71 || o g5 | g il | g 6
Lower‘ Alphabet Named 0 |69 | 69 0 /8 | 8 l.5 / -3 il
Follow Directions 4 1% | W0 .7‘3 19 49 183 34 B3
SRICTAVRGE (el s (e lals | oy k |
9

9



ASSESSMENT OF PROGRAM

The assessment of various components of the Maui District ESEA Title I

)

projects are presented in alphabetical b] er of the schdolélprojects. Each

"'basis of'the following origﬁ;£1~and'

(it

project component was evaluated on

' revised project objectives. ( ”%prkto the Mid-Year Ptﬁgrebs ‘Report, SWDRC - ; #

£E vl i e
/’» .

Eails regarding the goals and objectives) B

Report4;127; ﬁgr’additional

Objectives for ReadiggﬁResource Rooms, 1973 1974 | o o

’ J

Schools: Haiku School - ;J Paia School
Kaunakakai - Elementary School Walhee School

Kihei School Co Wailulu Elementary School
Kq}a Schoal : '

. 7

2

Revised Objective #l{c;Stdﬂ§:rd Test Scores will increase, on the average, to
a learning rate greaten.than .1 average monthly gain
in grade equivalent scores for reading recognition and
reading comprehension between the pre- and post-tests.

Revised" Gk jxre fz: The amount‘of enrichment reading done by the pupils,
. v ~ as indicated by the number of high interest/leisure
Tedding or non-text books, will be increased between

the Fall and Spring terms.

-~ o oy
Objectives for Preschools, 1973-1974

Schools: Hana High and Elementary School
Lanal High & Elementary School
Puunene School

Revised Objective PS#1: Ninety percent (90/) of the children participating
: , in this preschool project will improve (or remain 100%
accurate) their rebpbnaes in each of the twelve
categories of sk 1@ on. the PRESCHOOL CHECKLIST FOR
BASIC SKILLS, 4 ed ‘and provided by the Social
Welfare Developm§ f and Research Center.

Revised Objective PS#2: Ninety percent (90/) of the children will improve (or-
' : remain 1007 accurate), their expressive language
functioning by participating in the preschool project
for a minimum six consecutive months during the 1973-1974
academic year
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v HAIKD SCHOOL = Reading Resource Room Project - '\~-

o

The Haiku School project involved 32‘$€i115 from grades one\through eight

and one reading teacher. The classroom facilities were adequate\in space and
’ . ’ {
.. F \

furniture and a good variety of readiné’instruction materials wer% evident.
The students reported to the ‘reading resource room according to grbde levels

: -and Ehis ranged in number from ope or two pupils per period to fivenor six,
» 1 \

depending on the number selected from each grade.

; Thé“pupils of this project achieved a TOTAL SCORE average above .1 per
month during the 1973-1974 academic year. The PIAT test results indi ate that
these children attained their lowest gains in READING (averaging ,095 ain per

month), and the most in GENERAL INFORMATION The MATH and SPELLING sub st

\
gains were equal to the District _Average.. : ( _\
S - \
Wbile the PIAT ‘TOTAL: SCORE was .12 gain, and just slightly 1ess than the

™

/lavérage of all projects, the variation between/subtest~sc6;es was considerable
and did not follow the bistrict'a overall achievement trends. Gains throughout
‘the District more frequently occurred in the two subtests of READING and 1ess
in GENERAL INFORMATION MATHEMATICS and SPELLING. This proJect 8 relatively _

. low,gains in reAding may be attributed to the difficulty encountered in the
indiv dualization of reading instr?ction to eight different gradﬁilevels With

three, four, or five pupils from each grade level, precise dia%nosis of pupil

need and individualized instruction may have been less than necessary to attain
A Y

-~

success equal to the District average. ~
The achievement made, however, was significant These pupils were 1earning'
_ at a rate of six-tenths of a year prior, to their participation in the project,

and twice that rate during it. The'achievement rate of these pupils before the
program began was second lowest in the District, yet their achievement rate during

1 L)

< 'intervention was greater than'that'reached by several other projects.

-

-
54
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2

~ _Similarly, _the percent of . pupils ahove their previous__baaeline rates was. very e

5,

close- to the District .average, as was the percent of these pupils who achieved
© / more than 1 gain per month. . | |

Although the pupils BEHAVIOR improved at a rate almost equal to the
typical pupil of the District, their ATTENDANCE (as recorded and submitted) fell
‘drastically in the last full month of the echool year. The .sudden decrease in
attendance, as reported, was apparently 'due- to the pupil illness.- The NUMBER ',.
-OF BOOKS which these pupils read, however, was reported to have been more than

ten times greater during the lest two months of the school year than during the

first tvo. - | o D

The achievement of the pupils in the Haiku School 'I‘itle I project was
significant for their educational development. }e test scores and other assess-'
" ment data, .however,' were often incon‘sistent and the pattern of the~ gains made o
were ‘not typical of most°reading projects. While the project\ was beneficial
to the pupils and helped them decrease their nead f.or renedial Lnstruction, further
attention during the 1974—1975 academic year should be given to more prec‘ise .
individualization of instruction.- + A’ more consisten% and effective. classrodm
managahent system including appropriate pupil motivation, and greater:"‘involve:nent

of parents. should also be considered.

gt Eono L,
SENS A

!
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 HANA HIGH & ELEMENTARY SCHOOL - Preschool Project

The preschool project at Hana High & Elementary S hool was organized and
Coordinated by the project teacher and one educational assistant. The twentv_.
preschoolers utilized two rooms which were joined by an open doorway. Sufficient
academic and achievement msterizls, and various other learning activities, were
provided. ﬂThe daily schedule included academic tasks, art work, play time, .
recreation, nap and lunch times, and general socialization among the pupils.
Each child was assigned specific duties and classroom chores for the day,-
such as cleaning a section of the room. Individual places on a large work
| fable were provided and 1ndividualized attention by parent volunteers was given.

All parents of these preschool children regularly volunteered their help

during_t e year. If a parent, assigned to help the project on a gpecific day,

could no come,%it was his/her responsibility to contact another parent?or 4?
~ copmunity volunteer to assist in the class. ﬂg D re gpf i |

The two rooms allowed for the use of one area as an academiciresource room,

<. and the second primarily for play activity, recreation,-andiart work. During
the morning period, both rooms were used for academic activity Included within
"the rooms of this project were two Language Masters, a tape recorder with six
listening_stations, a small library and study area, and various instructional '
materials. Numbers and letters of the alphabet\were along‘the walls, as was
much art work by'the.pupils. One large chalk board was covered with pictures
representing their colors, such as a blue'balloOn, a blue ball, and blue boat
for - the color blue; a brown bear for the color brown, a green tree for the color
green, etc. Esch set of pictures was labelled with the appropriate color of
"BLUE", "BROWN", "GREEN", etc.

»A largerﬂcalendar'checked off each passing day, an attendance chart with

the p&pils' names was used to encourage self-direction (each pupil had to move

1

~ | . .5363
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his/her name to one side before they were recognized aﬂ being at school), and
each pupil had their own self-made basket within which was indicated (on color~
coded strips)pthe academic tasks to be completed that day. Most objects within
the rooms were carefully labelled as-"clock", "calendar", "table", "record

player", etc. As these preschoolers eained enough points Happine#s Letters

were sent home to their parents.' During the afternoon hours the preschgolgrh

“had the opportunity to choose -activities of their preference. »

Table 11 indicates average 1mprovement in expressive language sgkills\was -
40.22 between'prej and post-tests. This was accomplishedxhy'allvtwentsziébZ)
preschoolers who made'highlyvsignificant.improvements in the'TEl:scores. The .
norm scores‘shoﬁtd a 23 point jump from 102'to'125 between pre- and,post-tests;
The objective (PS#2) was-surpassed handily by this project.

These twenty pupils (160%) of the Hana preschool project achieved eighty-

four percent success on the post-test of the Preschool Checkiist for Basic

Skills. No other'preschool project achieved more. The pupils made remarkable

‘success on every criteria of this Checklist, although the least success occurred

in naming and identifying the lower alphabet. One hundred percent success was

attained on colors identified and shapes, with almést perfect achievement on

color names, locomotive skills, other (social) sgkills; and following ‘directions.

Overall, the achievement was éonsiderable and representative of'the project's
organization and environment.

With puppets, puzzles,.appropriate teaching devices,AdeCorative and
instructional materials around the classroom and.a specific schedule of daily

activities, the project proved in fact, to be very successful. The two rooms

n-were neat and well organized, parental involvement was fully evident, and the

pupils appeared to be motivated toward the class. The Title I preschool project

at Hana High & Elementary School was very beneficial to its pupils and highly

effective. The program should continue to offer these academic advantages for

other preschoolers during the coming school year.

S o . 57°
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KAUNAKAKAI ELFMENTARY SCHOOL: .~ Reading Resource Room Project

“,f",‘

" - - This project»was'situated in a very attractive and adeduately eduipped |

”classroom'with.sufﬁicient reading instructional materials. A second-year: project,

J'the KAunakakai reading_program included thirty pupils,,of whom only twenty-one - l
were pre~ and pos;Etested} The#taachdgg::ilied,systematic behavioral management;
principles to motivate her pupils and many showed evidences of being self-directed
and functioning. Unfortunately, the project teacher became ill during the last
two months of the school year and post-testing was completed by the Molokai
;-Complex Child Development Team of theﬂSpedial Services program. This latter
:faccors may have influenced the relatively poor achievement outcomes of the pupils
;:in'this'project.
TMauume@msuMwwwueﬁehnuofmubhqu MsW&u'
.éaiﬁ‘was at or above the average, and none reached the ;l!-pin’per month
akinecessary for remediation to effectively occur. 'The:READIﬁG gains averaged.
‘.07ﬁper month, and the GENERAL INFORMATION subtest.scores:resultediin.the only

»

' *decrﬁased rate of learning in the District. = -

£
A

s

s Another possible reason why these twenty-one pupils achieved less than
most others throughout the District was that they were ach eving only one—half &

" eOf a onth's grade level gain (per month of instruction) before the project
began * No other reading program taught pupils with such a low baseline rate,
.l

y and b)ercoming this initial deficiency was’ apparently very difficult That

. these pupils, who were a‘h&eving half as much as their non-Title I peers before

‘ L

h the project, did achieve a rate almost equal to other pupils is commendable.

Seventy-one percent of these pupils were achieving -a greater learning rate during

thF project than before it began.

While the pupils' BEHAVIOR improved somewhat during the school year as

e

_ 3udged by the project teacher, it was less than ‘the average improvement oﬁ ,

T - 6 |
e - -




other Title I pupils. The ATTENDANCE rate showed little change during the -
;o , |

- school year, yet was stiilrwell above the District average at the end of the

year. The opposite was true of the LEISURE'READING performed by these pupils,

- where their reading (i.e., number of books read) incrsaséd during the year,

but not as rapidly as most, projects' pupils,

~

The children involved in the Kaunakakal reading project made considerable

achievement during the school year relative to their low initial learning rate.

v 4
They did not, however, succeed as well as other Title I or non-Title I ‘children.

The criterion of .1 gain per month was not met.
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KIHEI SCHOOL - Reading Resource Room Project | O

The Kihei School reading project operated out of a rather dilapidated

-

building which was fotmerly used for art classes. However, the facilities
were much more adequate this year’§han previously,’especially in consideration
of the school's general overcrowded situation due to the increasing enrollment
~ each yegr.. The project teacher was able to effectively utilize all available
space and‘the overall learning environment was significantly improved.‘
Approxiuately thirty pupils were served, at any one time, throughout the year.
The Kihei échool‘s‘reading resource room, with twenty-four pupils, pre-
and post-tested, achieved significantlp more than any other Title.I project of -
Mauil District. The monthly gains were exceptionally high, and some caution
should be exercised in its reliability, although the correlations indicate that
these children all made significant gains. These pupils achieved .33 gain
per month in READING (or over three years). While this project was successfuL;
\\and of considerable benefit to these pupils involved, these exceptionally.high
gains may,notvaccurately represent the real success that was,achieved by the
pupils. | | T
Grade levels three through six were served by the Kihel reading project
and their success largely contributed to the fact that these same gradeb ranked
as the four most successful in_the District. |
Achieving a baseline of .07 per month before entering this project (which

&

Was slightly below the average), the pupils gained .25 of a year's grade level
for each month ofvthergroject. “While these pupils made considerable‘achievementi;;
'during the school year, and the project was of great‘benefit to them, the

gains appeared excessively great. During the academic.year the pupils were

learning (as recorded by test scores) over three and one/half times faster than

they had before the project. Their learning rate in reading, furthermore, was




b}
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‘almost five times greater during the project than before it began. No other

.VTitle I program matched or even approximated such high gains. .‘ {

Similarly, the pupils all (100%) attained learning rates above their base-
line rates, and above .1 gain per month. Yet ‘the improvement of BERAVIOR,%as
estimated by the projectAteacher, was the lowest in the District, and the
ATTENDANCE rate was second lowest (and decreased considerably from the beginning ,

of the school year. )

A é!assroom management system based on systematic application of behavioral

AN

management techniques was evident in this project. The pupils were taught self-

"+ direction and a good arrangement o£ the furniture and activities permitted

efficient instruction. _ ‘ v
, The Kihei échool's Title I'reading_project'succeeded in_improving its_
pupils academic abilities. 'The precise extent of thie'achievement; however,'
| as indicated by the recorded gains, should be accepted with’caution. The -
‘actual success of these pupils may be more;accurately‘assessed from their continu-

ed achievement during the 1974-1975 school year.
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- KILOHANA ELEMENTARY SCHOOL -~ Reading Resource Room and Counseling Project

o “

Ohjectives for Reading and Counseling Project, 1973-1974

_REViBEd ObjectivemKS#l:szo effectively instruct..the..project pupils AR e et
D , readihg skills so they achieve, on an average, a 1earning
N (/ rate greater than .l average monthly gain-in grade <

‘. equivalent scores for reading récognition and reading
_ ’ comprehension between pre- and post-tests. ,
Revised-6bjective KS#2: Attendance at school of identified pupils of this project,
’ . with attendance problems will, on an average, increase '
. . by fifty percent (50%) from the months of October and
December, 1973 to the tonths of February and April, 1974.
Attendance of all other participating students will .
" increase by* an average of five percent (5%). -

.o 4

Revised Objective KS#3: The personal and interpersonal interaétioms and behaviors
, Coe G -of tﬁ@kparticipating pupils in this project will, on
- - ’ : an average, increase by 36% between the end of
September, 1973 and the end of April, 1974.

Reyised Objective Ks#4: The pakticipating pupils self concept. will, on an
o ' average, be improved by 25% between the pre- and post-
N p tests of individually administered self concept measuring’
' ' instruments . . .

-
AThe ESEA Title I project at Kilohana Elementary School involved separate
reading and counseling components « The two components were staffedwby a reading
--teacher and-a—counselor operating out'of“two separate but adequate” facilities.f”“'Lm"
Both components featured indivifualiz:d instruction with a good assortment and
array of//gading instruction materials, perhdps the best of any school within
Maui'District:‘aEach component also featured a variety of media devices to be
used.with the instructional_materials. The reading teacher, to enhance individual- §
ization and motivation, applied systematic behavioral management techniques -

including "a token economy and a contingency contracting system.

The'pupils achievement on al] subtests except MATHEMAIICS indicate gainsééh'

e
¥ -3
~

less than the District averages, yet most are above the remedial criterion
level of .1 gadp per month. Both READING ~ubtest gains were 12 per month, or

: two/tenths of a year greater than the average non-Title I child. Such scores .

3 ' Jo

\- . . | | ~ . 68




57
which were relatively consistent and typical of the District's general achieve-
ment, indicate that remediation in reading‘&as“oécurring.

) This project s baseline rate was '08 per month, and equal to the average

e e e e §

of all other pupils learning rates. Achievement during the school year was
also close to the'District averages, with four other project achieving at or
above the .12 monthly gain in reading and three'below this level.
| As a reflection of the pupils' test scores, both the percent of pupils'
;iabove their baseline rates and above .1 monthly gain were somewhat less than the
average Dist‘ict-achievement BEhAVIORAL improvement however, wés similar to
/ that of other projects, as was the slight decrease in ATTENDANCE. The _NUMBER
OF BOOKS read by these pupils decreased during the year, and this was the only
project in which this occurred. Sueh~subjective data, however, may not be .
aocurate, for while the books decreased in number their;sise and difticulty_may.;
have increased. ‘ . | ‘
| The Piers-Harris Children's Self Concept Scale entitled, "The Way I'Feel
About Myself," was used as one of the instrhmeuts to measure objectivefigzz.

The Scale 1s a quickly completed self—report instrument designed for children

 over a wide age range. The Scale vas designed primarily for research on the

s

development 6f children's self attitudes and correlates of thede attitudes. The .

. authors_caution'thatAany use of the instrument, other than for research, should
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TABLE 17

\\‘fi*f Piers-Harris Children's Self-Concept Scale:
Mean Scores- by Grade Level, Kilohana School

e e .

,

Gfade ' N Pre-Percentile* N. Post-Percentile* AGain/Lbss
2 5 - 69 : 3 14 : 45
i ) : . _
3 6 77 6 79 2. o«
4 10 " 69 10 69 - " -0
5 5 38 5 49 +11
6 6 52 5 80 +28
& b i . ,
Total 32" 61 30 70 ‘ 49
/
7 7

*The norms used for converting the raw scores to percentiles are for grades 4-12.
. No norms are available below grade 4. . v

These scores ind{cate that the students at Kilohana School have a higher

2

self-concept than 61% (pre-) and 70% (pp&f@)'6f“the1stﬁdéhtjﬁ%pulation from
grades 4 to 12. Each gra&e,

cept for tﬁe fifth grade, was above average
© (50th percentile)‘in'seIf-cbneep:; '
Anaiysis of individual scores indicate that 18;students gained an average
of 19.7 in percentile ranki;és while 10 students ieet an average of 18.2
percentiles. Two students showed no cﬁaﬁges. :He average gain is unreliable

since a few pupi1s made extremely high gains while others made little gain =~

= (or consider;ble losses) from their_initial‘percentile scores. The sixth

‘.'j ers as a group, however, made the significant average gain of 28 with a
= RS

igh eorfE1aéIbn; Since average overall gain was less than 25%, this measure-¢

“Uiy 'ment of objective did ndf’achieve the criterion. As noted in the Piers-Harris
~Manual,:.a higher score ghould be expected between pre- and post-tests. If this
f ’ LT ey

7 scale is used tdﬁeﬁgld&té.any program, a comparison control group is essential.

iy s
. .

BT
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The Children s Internal-External (I-E) Scale was also administered to the
Title I participants at Kilohana School to measure Objective KS#4 Ihe I-E
‘Scale is a short paper and pencil test with forms available for use with adults,
- high schooi youngsters, and elementary school youth. This scale measnres what
is calied the internei-external (I-E) locus of controi. It 18 a continuous
dimension rather than two separate categories. ”
Internal locus of control simply means that the person sees his or her -
behavior as“being self-determined or "coming from within'. External refers
to.the‘opposite, i.e.; deterg§ned by others.or "coming from without'. .The
tdistinction is analogous'to the difference between skill and luck or fate.
\ The purpose of using the I-E Scale in the school is to investigate its
potential to obtain maximum effectiveness of school progrsms. in such instances
the names of individual students or teachers are necessary Student and teacher‘
scores, (ﬁid their various combinations, e. g.a E-E. I-I, I-E, E-I) may well

relate to grades, atténdance, achievement: test scores, and to the type of

programs which Vork-bestvwith-which,studentsn(teachers and combinations).

P ) | L’ )

TABLE 18

I-E Scores- By Grades: Kilohana School

. . : \

Grade Average Score

K 3.8

1 - 5.3

2 5.1

3 2.7

4 4.2

5 4.8

6 ; /2.8
Total 4.1
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The possible range of scores is from 1 toA10. " The higher the score the
- more externally orien:;g_is the individnal. ‘The{average scores listed above;
‘show that grades 3 and 6 are relatively_more'internally oriented and grades 1
and 2 relatively more ekternally oriented. These scores may be -useful if they
are matched with the I-E scores of teachers and correlated with grades_and
attenpance | |
?h ult I-E Scale was administered to nifle teachers at Kilohana Schéol.
vThe pﬁigible range of scores was from 1 to 29, The teachers scores were
generally low to low—average with a score range of 2 to 12. Based on the
‘I—E combinations, if pupils with low scores (I) were matched with and. taught
by teachers with low scores (I), such pupils would probably have made more
significant improvements in school than those whose scores were not matched.
- _ : 1 .
: Finally, a\correlation‘study was made from the results of the'Piers-Harris

I-E Scale, and PIAT scores to'determine 1f there were any relationships between

the gains of the students participating in the ESEA Title I project.

i}

‘TABLE.19

+*

dorrelations: Kilohana School : -

-

Gain on Piers—Harris and Gain on PIAT = .06
Gain on Piers—-Harris ‘and Gain on I-E =(,06) minus
ot . Gain on PIAT and Gain on I-E i = .25

- Conclusion: There was no-reliable relationship -among - the gains~on~the-Piers-Harris,
‘ PIAT, and pre-test results of‘the‘° I-E. Scale. |
The reading project at Kilohana Elementary School helped its Title I pupiis,,~
to achieve more than the-typical pupil, and thereby helped to ¢lose their gap
in academic ahilityf. Some questions most be raised regarding the apparent
duplication of effort by the reading teacher and counselor. Amalgamation of
both components into one unit may effect even greater achievements for the

eduggtionally deprived pupils of E3st Molokai.
+

9 - D)
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 KULA SCHOOL - Reading Resource Room Project

The K&la School'E"ESEA Title I reading projec;-involved thirty pupils
from kindergarten through grade six. With twé, three, or four pupils from
. each grade level, apprdximately’five children would meet together each clasé
period. Gains achieved duringuthg year‘by these pupils were felativély largé
and indicate the relative success of this préject. The @riterion of achieving
imore thén .l per month was met on every subtest, with the READING gains |
(.175 per month) especially high. The increaged academic abilities ghown by
the high scores on éther subtests wére largeiy‘due to the':EQQIng imprerment
of these pupils. . | . -
The project's pupils were among the most achieviné‘iiti;;fgéhildren in
thé District. While their averagé baseliné rate befoféséheagfoject began
- was .07 (or jdst belpw the Di?trict aVerage)!»thgy wete learning at a rate
more than.twiceias‘fast dﬁring';he school yé::. |
‘.fﬂ%_sqécesslof these puplils was éisd shown by the fact that 92% of
'-&heplachig;éézéboveftheir baseline' learning rétes, ana eighty-three percent
_increased their achievemeﬂtvbeyond the .1 ﬂ?ﬁthly criterion lévgl. While the
'pupils' BéHAViOR was eétiﬁated to have improved onl& slightly, and their
ATTENDANCE rate (although highest in the District) did not improve, the
\\NUMBER OF BOOKS which these pupils read increased during the year. The pupils

each read approximately tWwo and one~half books during the last two months of

the school year than during the first two.. .. .. e S

bespite\the continuing problem of very inadequate facilities - the

teachers' (men) lounge served as the reading resource room - the Kula School's

a ’

reading program was effective, very benﬁficial to the pupils, and of significant
value to the childrens' future academic success. This school will not be

eligible for ESEA Title I programs during the 1974~1975 academic year due to

i
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the economic status of families of the total school pepulétion.

Every attqnpt should be made to continue some form of specialized reading

ﬁs

services,for the underachieving pupils at Kula.
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LANAI HIGH AND ELEMENTARY SCHOOL - Preschool Project S o

- .

The project teacher, educational assistant, and nineteen children of the
Lanai preschool project were located in a la;ge and adequ&te classroom area
at the school. The pupils engaged in music, physical exercise, academic
tasks,"luncn and nap times, and considerable art work:and handicrafts. " One
section of the room was prinarily reserved for academic work,.while another
was exclusively for art and enrichment activitias. Sufficient eqnipment and
instructional materials ware provided for the pupils, the classroom had an
adequate number bf desks and chairs, and-floor space was effectively utilized.

Attached to most walls and chalk boards was the art work which pupils

v had completed.‘ N&mbers and letters of the.a;phabet were evident, and each

Tpupil was expeéted to petfdﬁm specific academic tasks dgrlng theldaily'routine. ‘f7
Most Significant‘about.this preschool project was the effectiVe éonﬁrol nf
the children which was demonstrated by fha project.teadﬂer. She expressed
confidence, motivation, and entﬁésiasm for the project, and this was apparfently
felt by the pupils and béEame'a part of their daily\activities.
As it is indicated'on Table 11, average improvement in expressive language
skills was 42.8%, highest among the three preschool pjojecté'in Maui District.

cant gains in the TEL s®res between

All (100%) of the pupils showed sign
pre- and poat-testing. The avergge norm score for the project changed signif;—
cantly from 90 to 115. This pr eét'fully achieved Objective PS #2.

Ihe nineteen %?nils of this Ldnai preschool project achieved an average ’
of seventy-two ﬁercent increase on their performance of all twelve criteria of
the Pfeschool Checklist for Basic Skills. This was the highest increase of any
preschool p}oject in the District. Whiie the szt—Eest

achievement was consistent among all item criteria, the greater gains were made

in naming and identifying the letters of the alphabet. Such large gains in

- T
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this area were not kfpical of other Maui preschools but they do ;eflgct the
classroom environment, academic emphasis, and thg énthpsiésm of the project
teacher. J

The Lanai preschool éroject was successfui,'it significantly benefittednthe
preschool children involved, and its_efféct will hopefully be of lasting value

-

‘ to these pupils as they enter the early element&ry grades. S
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PAIA SCHOOL ~ Reading Resource Room Project -

‘The Palia School reading projec: has exhibited steady growth and lmprovement

;§er‘thewpast few years. anveniéntly locaté& and adequately furni;hed with
. equipment and materials, thé reading program'é-imp£09ement can probably be
, attibuted to the stable éséignment of the same teacher over the period since
éSEA Title I progfams were implemented at the school.

Thevgains achieved by thé'children in this ﬁtpject were‘genérall; above
the .1 average monthly gain criterion level, with their achievement in ﬁEADING
especially high. VThe unusually great gain in READING COMPREHENSION (.19 per
month) indicates thé direct influence which this Title I projéct had upon
these cpildreh;s“reading acHieveﬁenf. .The gain obtained on other subtesz may
ﬁave'Seén 1arge1§_due to thé'pupils' reading improvement. o

These children, from the first through fourth grades, achleved an average

gaimy b the PIAT test which was greater than the .1 per month criterion.

All subtests (except MATHEMATICS) were also above -this level of £chievement. ’
Their baseline raté? however, was .1 before the program began.‘ Due to this

g;iatively high baseiine achievement virtually little increase could be expected
S N

in the pupils' functioning ability.> The typical pupil in this projeéy was’

-~

| achieving approkimatély‘gé much daring the reading intervention as he had done
‘Prior to enteripg.the.projéct. However, 66% of the pupils succeeded in
surpassing tﬁgir basekine rﬁtes while 59% of the pupils achieved a£0ve the .1
honthly gain.
' '~ The pupils' BEHAVIOR, however, was estimated at having improbed considerably -

at a rate well above‘any.other project. Yét, while the project teacher judged

X

their behaviorlés having improved, the pﬁpils' rate of ATTENbANCE decreased by
almost twenty percent. Data fegarding the NUMBER OF BOOKS which the.Pupils

" read was not submitted.

{
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While the Paia reading‘sesource room was successful in improving the .

) r

A pupils reading performance,- their overall gain and average score did not

surpass the ability level which existed hefore the program began. The aVeraging

-

.of ugny. scores and subtest gains was unuaually detrimental to accurate‘assegﬁ—

ment of this project 8 specific effectiveness. As a reading projecb, however,
¢ .

" the gains'attained'in READING RECOGNITION and READING COMPREHENSION were high,

and the program was Veéry beneficial to the children's long term suCCess'i; -
school. Increased follow-through activities with the children in their regﬁlar
classrooms may help to improve overalL.performantes of those Title I students

4 .'. W~ ;n( . ¢

.at'Paia,School. . = o - % ;“i
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PUUNBNE- SCHOOL - Preschool Project - JfﬁWiéﬁéLh
‘ - : ﬂ A 5

LA
< - : sA R T
. Twenty children were involved in the Puunene prebéhool pr‘t. Th‘ié
~ \‘%r
Title I program was organized and managed by the\project teacher, and supported
‘ﬁ

by one educational assistant. The pupils worked on academic fasks, engaged in

physical exercise -and art and ennichment activities, and were provided with

' '.t.
. ER 3

) lunch and rest periods. Sufficient instructional”equipment and materials were

criterion (PS#2) and as" indicated on Table 1 tJFﬁéé

~ language skills ipproved by é& average of 26 82;

BN

and'thgge ffom-the post~test were therefore relatively small. ' ' .

provided, and adequate supplies ‘of art “and handicraft materials were also
A . ', .

than adec!ua #‘ .

:fjimproved

availabl° in a classroom facility which was motgm

‘L\ : -
their TEL scores during the year. This achievement_ urpasge:»'f "objective

5 'children s expressive N

tf‘

P

Their norm score . averages

#

moved from 92 to 105, a change of 13 points wh{cﬁ ;E,very favorable.

The twenty pupj;s of thggPu nene presthoiﬂ p;Lject incrhaéed thelir

ist for Basi kills'by.ZOZ This was

chievement on the Preschool Chec
* .

While tgipost-test'resultﬂ of the Puunene'preschool project were lower than

‘. 'y

the-other two. preschools (517 va. 84/), the pre-test scores were considerably

higher*(3lsz9} 1543. *The resultant differences between the pre-test Scores

-

A\
While ‘the project teacher of the Puunene preschool exhibiZ?d'considerable
3

dedication and concern for ‘the personal uelfare and education

- }' .

the general comm ty'environment and the apparent lack of adequate support

these children,

from the parents may have inhibited the achievement of these pupils toward T

greater successes The preschool”project was neu&r—the—less beneficial to the

5. .
N A
r

.85 . C
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: par'ticipating pupils. Because the school ‘does not qualify (economic criter 'on)
gid

uring 1974-1975, ‘the*eschoﬁ. ptogram will be ‘¢

t'erminated at Puunene. Faced with apparent severe cultural and social

y
deprivations these children will require some form of %ontinued assistance and *:
preparation prior to their enrollment in regular school classroom. Community B
action through able leadership and guidance may help restorev that which the
ESEA program can no longer continue. T : e i
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ject teacher, in. her third year in the position, g
ably structured the classroom for self-direction and effective motivational
managemeﬁi through systematic pos%tive reinforcement techniques Thirty pupils

were serviced’ throughouﬁ the year and they represented the entire school -

]

grades_ one through eight ~ except ki@dergarten _ The gains throughout the

year by the pupils were no_t' as high as anticipated .and this may have been
e - R ] : .
(at least in part) a result ‘of the many different grade levels serv&d. With
"
k]
approximately four pupils from eight different grade levels, accurate diagnosis

and prescription of materials to each child was difficult for the one teac&ner i

to effectively accomplish. . S

g

: ¥
The pupils did, however, attain a .1l gain per month in READING, yet a .09
monthly achievement rate in the other three subtéﬁts of the PIAT. That the

gain was greatest in READﬁG reflects the real success of this project, since

v the emphasis of the project was directed to reading improvement The higher
¢

gains in reading are p);obably not due to chance, but to the effect of the
s
: pto§r§n upon these children s ability, A l/ - . >’
T -

L

'thf project helped these children to increa& their baseline 1earningx rate

by t,hree—tenths oﬁ a year. While learning at a .07 average mont"‘hly rate before,

)

\entering this readiﬁg program, the éh%ldren reached the .1 gain pej. mdnth
3

during the school year. Although the gains w?re not equal &P M%istrict

average, they nkvertheless ?epresent an .initia] beginning from which the a

pupils may continue to: develop and increase their successful educational o,
. . N #‘ B , ‘(‘ .

The level of suc?cess attained by these thirty pupils was also shown by

accomplishments

&
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: # . N - : .
the fact that- 77% of “them achieved-learning rates above their baseline rates. - .-
Such 'acadunic improvement -w’as‘ .probably rew'a‘rding for them,' and with.continued

¢ emedial he],p they may be able to. successfully match the accomplishments

-~ »

of other, even higher achieving, non-Title I pupi"Is
The lhildren 8. BEHAVIOR ‘was estimated to. have improved at a rate equal

to that of all other Title I pupils in the District. ﬂthough their ATTENDANCE :ﬁ
v, / lf . .

rate decreased su&ht%\during the school year, it was still well above the

-

District average during the four months that the assessment was" made.  An-
T . v

increase in LEISURE READING also occurred within this project, as measured F

~

" by the number of books read during the first and lhst two months of the school
year. - (The actual number of books read by the. pupils, however, wag consider—

abiy fewer than those read by the pupils ofu-any other reading res&_rce room.) - ;

R

The Waihee TitJ& I remed' al reading pro;ect was successful iithat it

: improved the average readiqg‘.%ility of its thirty pupils. ‘Gains on other

»&\*‘

© s,

subtest.s were not as great, butn the%%donot reflect. the tﬁre direct emphasis o

divi alized instruction could have

'jofE effective \

¥
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better grades, it also recorded(khe points earned. These’ points could .
o be spent on games and free time activity Certificates were awarded for

' exceptional ‘work and primary rewards were used to- increase pupil mo&ivation

~ ably great or out of proportion to the e@ﬂkéiiveness of the proj

75

_ WAILUKU ELEMENTARY SCHOOL - Reading Resource Room Project
_ adi

The ESEA Title,l'reading'resource room at Wailuku Elementary School

involved 53 pupils, the%p'.!ect'teacher, and one educational assistant. The

-~.’ »

~ classroom desks and tables were conveniently arranged and the instructional

materials were centrally located. Teacher-made materials and commercially
prepared reading materials allowed for individual diagnosis.and prescription
of specific instrpc ion for each pupil. Reading enrichment games‘uire also
‘available for u§e by the pupils A tape recorder'with listening posts,

Lsnguage Msster, and phonograph were afundamentalaspect of daily classroom

activity. Instructional stragegies included one—to-one, small group and o

independent learning activities. ' | o Y
A large wall chart which graphically indicated individual:gffyl'progress"

r

was utilized throughout much of the Mchool year. While the purpose of the

chart was to show individ&al - achievement and encourage the pupils to earn

L

3 J.Z’:I‘.E.: .

- g
for lesser. tasks. Simple reinforcing event menus showing the work required

for completion of group contracts, were also posted appropriately on the

PE

walls, as wdre objectives for, desired classroom behaviors. SO kgu IR 1
_ Seven pupi}s who began with the program in September either left the
project or were absent durinf the post-testing period during the second week

in May. The achievement and academic gains attai‘ﬁd by the 46 pre- and post—

o tested pupils of this project ‘were gery high

.,

o With accurate diagnosis of pupil needs, sufficient#haterials, ind vidual-

ized instruction,‘and the ﬁelp of an assistant, these gains we_ - not unreason-

,-v'

of

: | _ - " E)jL o '. igl.ﬁﬁﬁﬁﬁﬁ;@'
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A

significant_benefitrto the progran, and to pupil achievement, zas'the-fact
that the systematﬁs classroon management system was. established to enable -
these pupils to be self-directed. Upon entering.the classroom they knew
exactly where to go and what to do for the day ' o

The READING RECOGNITION and READING COMPREHENSION gains vere considerably~‘

above those of the other subtests, and averaged .28 - or almost triple‘the

.1 monthly criterion level. Thesgvghildren also made significant gains on

the other three subtests, reflecting ‘the immediate benefit from an improved

reading ability. All gains achieved on ‘the PIAT test, meanwhile, were

i ;

¢

realtively similar, with only .04 average.monthly difference between subtests.

Averaging .1 monthly baseline before the project began, these pupils achieved

. a learning rate, considerably above that during intervention. Two and three-

'.ftenth years were gained by - the pupils of this project and over half of

4’hat was entirely remedial By the ¢nd of the year the children were one and

h-..y

three-tenths of a’ year closer to the ability level of‘ipeir non-Title I

n » -
¥ . e,
PY ST g

4w /""‘ wv&-):ﬂ‘:" .
No less-than 982 of these pupils achieved learning rates above their

_counterparts.

baseline rates, as well as above .1 monthly gain. Only one child didrnot

e

acndemically benefit from this preject with equal success. The pupils'

o IEHAVIOR improq@d (as estimated by the project teac\\\? ‘at a rate somewhat

'Jtaﬂ_than the‘pistrict average, yet the ATTENDANCE rate fell by seven percent.

L S 1
v/éithough the NUMBER OF BOOKS which ‘the puplls read increased very slightly,

- the diﬁficulty and length of these books a1so appear‘ to inc?éa!re dmng "the

’

by

v

school year. ' ' ',g o : o e
, _ e 3 _ . “

The read{ﬂg reepurce room at Wailuku Elementary School was a. very success-

ful and effect’ive Title I}roject Academic achievement by the pupils was

F O ) ' g
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in Maui District that attempted and 8u¢¢eeded in following nearly all
recofmendations from the 1972-1973 Evaluation of Project Components. The

¢ -
.-classroom was well organized, the pupils self-directed, and the project's

success was commendable. : \
N
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\children with the necessary educatioq§1 foundations required for future

.78

. CONCLUSIONS § RECOMUENDATIGHS

Note: The many notable accomplishments and achievements of the Maui District
ESEA Title I projects are summarized here. Many areas in need of
improvement ‘were identified and have been previously discussed with
. the .personnel of the Maul District office. A number of recommendations
" have already been 1mplemented - at this writing - and the situations

. ’ remedied or improVed : J
L ~
©. The’ l973—1974 Maui District ESE itle I program involved the following
general statistics:

. ‘ L . ; T
ESFA Title I Schools .+ ¢ . v ¢ o ¢ ¢ o o o & e e o e 11
Number of component projects . . . . « .« » R & | .

e
R:gding Resource Rooms . . . . . 8. <f>
»

Pgeschools v .. . , w0 o ow o . 3 .

Number%ofﬂPersonnél‘ T T P, e o o 15
«.Full-time teacher ./. . . . . . 11 : :

Full-time counselo e o e o e o 1 .
Part-time EAs . . . . . . .. . . & - '

Number of target pupils . . + . 4 . 4 « o o o o . °315
Reading Resource Rooms - . . . . 256
PreSchools e e e e e e e 0. 59

\
(53

The nature and content of these component~pﬁojects-varied according to

3

‘their purpose, overall design, and specific"-objectives. ThQ reading ‘projects

g

attempted to provide individualized instruction' the preschools supplied~their
€

13
Bl

academic success; and the Kilohana project promoted among its puplls self-

cOnfidence and scholastic achievement.. ;lthough diffgrent ard varied the
goal of all projects Wwas to provide educationally deprived children with the
essential instruction -for their future success 1n school.

The reading projedts use of var;ous instructional materials, teaching
devices, and t(:e,fé:niques of classroom management‘;ere generally adequate. The‘
arrangement of matergjls, classroom furniture,'and the utilization of |

!

avsilhhﬁ#,f oor spac , was mos&:frequently efficient, In most reading projects

iviéualized instruction was the focus and the classroom environment

e

Approximately'82/ of Maui District s Title I pupils-

/\ . . ,

11

b
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" pupiis %@s decreasing as these projects remedial services helped the

79
were learning more, and learning at a faster rate, than they had before the

1973 1974 school year _The knowledge gap betheen Title I and non-Title I

pupils to overcome their frustratioqs=and~academic limitations.

. vﬂ‘,

The reading teachers' pasa e]'

and utilize innovative teaching approafhes, and their desire to share ideas

1972-1973 academic year. -

and learn from one another all contributed to -the success of Maui District's
:Q '~~ . I

Title I effort. Projects during the past academic year were more organized,

more effective, and of more help to the pupils than they were*duringiﬁheu

PUPIL ELIGIBILITY , SELECTION & IDENTITY

\

Of the 256 Title I pupils participating in ‘*resource rooms;
WA ”
72% of them.were boys and 287 .were girls The . attained by both
groups was .16 grade level per monfh for maleg the females.

Although the boys achieved four-tenths of a year more than the girls, the

difference was insufficient to establish specific conclusions'regarding

. ta.

either the instruction or emphasis givep to them.

More significant than the gains achieved by the two sexes was the_facq
that the pxpjects had selected considerably more boys than girls One
hundred more boys were participating in the Title I projects than Were girls.

<,

Their baseline 1earning rates, however were identical, with 07 average

m&nthly gain for the females and the males The most probable explanation
\{: . Py

ﬁor the greater number of’ boys havfﬁg been selected as Title I participants

- was that they‘may-han been more frequently referted" to the project

'Titie I programs on the basis of such subjective referral.

teacher as special cases" which needed 'extra help" from additignal scﬁbol

personﬁéi Extreme caution should be exercised into accepting pupils for
[ ‘:5“" : &

[

95

B

—

I ‘ences, their willingness to ask questions

¥
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3

N The primary reason ‘that more bgys/thin girls were selected may have been that

\]

- they were referred more often by the classroom teachers, and largely because of
3

v the pupils' misbehavior in class. Pupils with behavioral problems generally tend
_to be males, while girls ‘who -are eguallz underachieving do not as frequently
J

exhibit inappropriate behaviors. Classroom behavior, however, is not a Title I
*
L3

criterion for selection’ into reading projects. All pupils should be selected onl§

t
on the basis of quantitative and objective test data? and ‘not from the teacher s

.subjec;/ye opinion, such as "the pupil is* too. active, has a short attentign span,

and I“%an't work ﬁ&th him."

<

Upon referral, potential pupils might be pre-tested - with a standard‘

=]
-

‘instrument such as the PIAT, ranked according to pgrbentile scores, and selected \\

. on the sole basis of their academic achievement status within the school All

. schools are well represented by the excellent special education services program
of Maui District. Problem oriented youngsters with difficulties,in-addition to\

acaaemigfachievement should logically be referred to-this'program. This -does

;~.not imply that unmotivated pupil with behavioral problemsishould not be consider-
ed by,the Title T program.. ' e appropriate learning and structured instruction~‘
are essential, particularly in'reading.skills, referggl to the litie-l project

i

[

may be the best option avatlable for the youngsters. N : ' - di'-g

Since referral to any}but-of the ordinary instructional program can imply

a negative stigma UPOn the pupils self-image, caution ib°“1d also be exercised ; e

L

~

in identifying thefreading resource room as the ' remedial readiné"‘class This.'
negative stigma and labeling can further be reduced’ if the project teacher can
r

devote increasing amounts of time, when. and where appropriate, providing follow-

through instruction with “he target pupils in the regQ_ar classroom placement S
is, in addition to he Log the target pupiis maintaining'their identities in the .
!

classroom mainstream, will enable other nQanitle I papils to percelve the readidg
~

teacher'as-ar"special helper" to their regular teacher. -
. . . y ‘ . "
Y K . \(

.' ..'\. | \ ‘,96i . oo ,.“} . S | ‘-l.
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RECOMMENDATION #1: uScreening and selection of pupil for the ESEA Title 1.

, o - projects’ should be/based primarily on academic deficiency
, o ;0 and not'solely on/behavioral deviency.

»

L L e

RECOMMENDATION #2: Care should be e.n/:ercised in establishing negative

: : . labels or: stigmﬁ,for pupils who are referred to the
o reading resource rooms. R
RECOMMENDATlON'gd: Follow—!hrough instructional services should, be carried N
‘ e into_the target\pupils regular classigom placement.

¢ K}

il
o . N g

STANDARDIZING ACHIEVEMEI\EI'l MEASURING INSTRUMENTS o . _ o .
. / . , . ﬁ\ o . > & B . _) ,

aﬁ 3 R . _ .
The uniform adoption of the PIAT test instrument throughout Maui

District during the 1973 1974 academic year is commendable. f?e objective.,
; .
and consistent measurement of pupil achievement which this test provided

should be continueg.throughout the coming years. Use of an objective and

individually administered»tes; among all projects, however, does'not

A
e

guarantee accurate test admi"i ration or equally reliable scores from all

projects. No tegt is valid ess is used‘properly, and no scores are l LR
. . ' ° R e )
. . \ Ry S, i
-reliable unless they are objectively and - impartially recorded. Furfher ‘\\1 ‘ &%3
égttention and emphasis ought to begiventm the accuracy ‘of test a, tration,i;y.a:v

and %o the recordipg -and- reporting of the data that arises from it. Test

- -
results must be an unbiased measure of each pupil 8 achievemént. ° -
S

v

_QTo’enable.the establishment of'a,moreﬁrefined and responsive
individualized instructional program, the usé‘of more consisteptfand reliable
: diagnostic and placement'inatruments Fould be considered. No project was ‘ g/ _.' .
fmhobserved usi%g such systematic procedures. Many fine commercially prepared
'diagnostic and’ placement‘materials are available on the cuprent market. _The : ‘iv_"
fﬁuse of validated diagnostic and placement instruments can verify the . | \

reliability of achievement test results which are’ questionablf a“Further,

although diagnostic and p%acement test results do noglhawe‘tq be considered .




' proper instructiona£~prescriptions and placement»

Remedial instruction, by its very nature of the var ng degreesbof

b ‘

'there must be constant - daily and/or weekly - assessme ts of each pupils

progress to the prescribed instructional. program ‘No clnsistent and

, standardided progress checking system was noted among any ‘of the Maui.

.
~

'DistrﬂCt ESEA Title I projects. Serious consideration should be directed

-

towards the development'and ad’ption~of a uniform heirarchy of instructional,

e .

-

objectives for reading skills (or other appropriate academic STiIIS) and

appropriate classroom behavioral skills. -
[ P ' - . . K
Criteiion referenced tests accompanying such»objectives have‘the
M P %

advantage of 1) permitting direct interpretation of progress in terms of

' specified behavioral objectives, 2) facilitate- individualized instruction on

a consig&egg and sysbﬁmatic basis, 3) eliminate ahsituation vl re half or more

LS

of Maui s scho@l children must always be below the median, 4) g‘able teachers

~

v-'to-check on student'progress at regular intervals; 5) eliminate pressures

¢ °

‘;on teachers to "teach to the'test' in order to have the pupils make a good

) showing, 6) fnable teachers ,to compile a comprehensive record of the pupils

development and clearly identify additional instruction requi
, ¥ s
fﬁince non-academic classroom behavioral objectives uniquelto each

o~ .
-

locale, achool and classroom, a hierarchy of such objectives should be

ce
K4

develbpq?‘individually by each project in concert with the general classroom '

expectations gf teachers'iffthe various schools. The availability of a

14 @ -

eirarchy bf non-academic class ‘oom bfhavioral objectives will enable

- L] : ’
consistency amo g teachers to _help children learn behav!'!tl skills' '

<

. consistently an systematically. : _"..' SR ~

..’. . - | . .,9‘;8 " ‘ : .
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- _RECOMMENDATION #4: Refine, testing procedures for academic achlevement test,
‘ i.e., PIAT to improve the reliability of such results.
'RECOMMENDATEQNJ#S: Identify and utilize valid diagnostic and -placement l
. tests to improve individualizatioh of instruction and
help validate achievement test results.

L

z .

'RECdMMENDATION ##6: Seriously considerédevelopment and/or adoption of a .
T . hierarchy of reading skills objectives with accompanying
i criterion referenced tests (CRT) as an alternative

achievement, diagnostic.and placement test instrument.

*

_LEISURE & ENRICHMENT READlNGS

.\\

- Commensurate with the development -of reading skills and the application

_and practice of ‘the skills is relevant recreational and/or interest reading. ] i
The various reading projects -attempted to measure changes in non—instructional

l
reading by recording the number of books read by each pupil - such coupts

being taken during the,fall and again.in'the spring and the results compared.
- : _ . _ .

As the. results indicated, a_lach’of'clarity in the monitoring procedures
- . . ! '

resulted in unreliahle scores.

Y4
-

In order that .a more effici nt monitoring system -can be implementeg
for 1eisure and enrichment reading accamplishments by the Title I %?pils, it
. ,“ & '.
E is Suggested that the reading teachers, in concert with their respective

school librarians, develop graded lists of book tjtles. The list can

- s e » :
include booﬁs which are or. are not currentky-available at the school. Among ’ »
tggéyarious criteria to be established for the preparation of - such lists ) ,;>
Q‘» .

- should be 1) the interest group - geted 2) level of difficulty - decoding

»land/or comprehension,-and 3) whether or not the book 1s accompanied by !
hd .
supplementary media presentations (filmstrips; tapes, records, ‘etc.).

he task”can be more conveniently performed and less duplicated if the -

!
i

varidus participantS'will;divide the types/levels of books by publishers,

4"

‘99 .
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-\q;c:,.and a list eXchange<system be institnted and shared with all

participants of the effort. .

- ! - [P

.ﬁECOMMENDATION #7: Establish a graded-1list of book titles for implementation
- ~ . of a systematic leisure-enrichment reading program.

% “

7’

| TEACHER EFFECTIVENESS: EXPERIENCE & TRAINING R

“

, Three years ago, one of‘the principal-concerns'of the Maui District

ESEA Title I program was the relatively high turn-over in staff (project-
e % . . Cs

¢« L

Lteachers) from year to year. Ihe lack of any stabilized'pattern in teacher
7assignments (except for two or three projects)'resultedlin‘generally poor

outcomes of academic achievement scores among the target pupi1s.~ Since the

.

1971 1971 school yeE%?’the District s Title I staff assignments “have remained

gtable withqthe exception of two or three projects. In,essence,-the pattern
_was reversed ‘and staff attrition was no longer a problem.llln—service |

. ’

training opportunities were offered and the general skills and experiences

of the personnel were upgraded ~ The" projects began to show gradual

'improvement and the achievement scores, on a district-wide basis, began

— N : \E\

to improve.

. s # L :
particularly in light of the current situation where decreasing enrollijents .

////)  Staff turn;overs at the various schqols are expected»to continue, §l/”
or population shifts redﬁire adjostments to the school staffing ﬁatterns. ' !'
The mere fact that a new'teacher is assigned to teach'reading in a-. -
, . : o
* ’ . . : ‘ . . : 4

Title I project does not imply that the project will be less successful.

. ~ . . » l,' . . _'.
Neither does this mean that the assiggment of an experienced and well-tfrained

teachQ< will guarantee academic successes. All new Title I reading

teachers can be inspired and motivated towards greater experiences with P

oo i \
~ Ay
-

o . . i
. ) R LR -
. . ' ) . ~ . e T
. ' . . ! -
« 5 o * - e
- i (R

-
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, 3 . .
. concomitant training that will assure them of greater successes and results
" . ’ N . .

of their efforts. Continued stability of feaching assignments will enable
this to- ' though some changes are anticipated for the 1974-1975

academic year.

¢

. o .
RECOMMENDATION #8: Teacher assignments tq ESEA Title I projecl% should be’
: -carefully screened and stabilized as much as possible.
~ ' Experienced or inexperienced teachers should be afforded
security in thelr asgignments to enable them to make
long~range plans regarding self~ improvements as well
. as, improvements to thelr projects. .

. RECOMMENDATION #9: Formal and informal training opportunities (including
classroom visitations) should be continued and offered
to all experienced and new teachers involved -in the
ESEA Title I programs. Trainiqg’plans should also
include inputs from the ‘eachers. 3 |

*
. s : oo t
MOTIVATION & LEARNING THEORY * : & .

-
»

It was noted that most of the reading resource room projects in the

MauifDistriot featured - to varying degrees - some aspect of positive

reinforcement for desirable classroom behaviors and/or academic achievement.

”

\\ : C :
This effdrt 1s praiseworthy and indicates the project teachers'’ gengral
understandihg and acceptaoce of_the significance of positi77/:onsequences . ;i
to‘learning'objectiVes - academic or non-academic. 7 !

- Careful obgervation among the various proggcts indicates, ﬁowever, an

~ . . . N
‘

undue amount of emphasis on tangibie:or object reinforcers such as edible
Ereats,‘éginkets or toys and tokens/points continued'throughout the
A
. entire year. . While it is often very necessary to begin dispepsing tangible .

re rds, to make positive reinforcers meaningful it is crucial to the
: N .
na ral development and social-growth of each learner that equal-emphasis , ,

-be placed on social reinfo cers, such ae teacher praise and»peer recognition.

-
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This can be done by pairing social reinforcement with the dispensing of
tangible rewards - gradually diminishing the frequency of tangible rewards.
The immediate dispensing of poeitive consequences is often’ as equally j}*‘)/

'crucial as the appropriateness of the_rewards. Underachieving children

1 . o : -

exhibit lack of motivation merely because they are - at a given point

in~time - mnable to forsee the gratification which comes from succe

4

accomplishment. o v
Another aréb of concern to be considered is<the proper designation of

~ behavioral objectives. Care should be”exercised to recognizellearning -

accomplishmentsgrather than mere compliance or conformity to teacher

. ] . B .
ehaviors which are to be modeled or shaped arid positively

inforced should be for the ' he learn ther- than for the .

reinforced s ou‘) e fo good”ﬂb{,%h earner ra an pr e -

benefitaor convenience of the teacher; o «
: A

- FinaXly, more systematic effort‘should'be directed towards "catching

i

[}

the child being good"" rather than "catching him being bad". Both

teachers and EAs should constantly recognizé and p\aiae children who

are on-task rather than ignore such desirable traits and attend to their

. ) [
misbehaviors. _
. - ~ - a. & )
RECOMMENDATION. #10: ° Provide immediate andwmeaningful positive reinforcements .
S for. desirable task accomplishments. “Catch the child » -

‘ being good."

. RECOMMENDATION #11: Pair ‘tangible rewards with social reinforcements and

- diminish its frequency. Use "natural" conaequences
increasingly and to- greater advanta

-~

4

RECOMMENDATION #12" Reinforce eh iors that are beneficial to the learner
N rather than c enience to' the teacher.



PEER TUTORING: A TEACHING STRATEGY .
. B N .‘.\ - ‘ ..'b‘."f"’bu‘

v -

~An analysis-among the resulta‘bf various successful and lesser successful

’ tutoring projects‘elsewﬁere rebeal\that the more effective.and pfbdﬁ¢:;§e' |
tutorial projects had four common characteristics '/These were a) simplicity

"in organization tutoring 4n one subject area, in one place, and during a
specific_and Consistent time of‘the day,was more effective; b) appropriate

ability levels of tutor and-tutee:' the tutofs'.ability was,n t sihnificantl

more (or less) than.three grade.leuels above the tuteesf'for utual.learningn“-'

»

- A 3 e
' to occur; c). positive reinforcement for .achievement: as tutoring was

entirely voluntary by the pupil, the accomplishments’ flourished when social
‘praise, teacher recognition, or certificafes of achievement‘yas,given, and .

d) relatively close supervision by a teacher the pupils' meeting, sitting,i

and talkiung together did not automatically imply that a tutorial and mutually

C

helpful relationship had been established . . T e

3

Through implementation of %a.tutorial component under the direction of

reading resource personnel, the pupils will leaig moﬁe academically, increase
. ' \ . _ : .
- their self-confidence, and allow extra time for the project teacher to

further diagnose, prescribe, and individualize pupil'instruction. When other

N s .

non-Title I pupils are ihcluded .as tutors or tutees, the negative stigma

Usually associated with spe¢ial classrooms will,diminish

\
' ﬁRECbMMENDAT N #13: Consider incorporation of peer-tutor activitiés as an

= ") . integral function of the reafling resojirce #oom."
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PRESCHOOL- FOCUS - ST o o . N
’ ' . ) ‘ vv "‘: ) !I\' L} [ ‘ '
The Maui District ESEA Title I’preschool projects have been indeed

forrunste to be staffed by cdmpetent and concérned professional teachers. The

measured results of all tliree projects have g%en significantly high.
. . ) - - - ',,. . v ‘ i N
There appears to be, however, some lack of-clarity of the focus and

q

~direction offpreschool curricula. The stated and implied i'emphasis seem

to indicate that while‘some are more inclined to be, concerned with the affective
domain; the others have been con¢entrating on cognitive skills.-
Since the children ultimately enter the same educational system, it is
in:g;der that some clarifications in goals and.objectives be agreed'upon}
.;.'Parents shouldvbegzz:jvely involved in such discussions an& the Curriculum ’

‘Guide For Early hood Education: Ages 3-8 with Emphasis on. Ages 3-5, .
. » 1

prepared by the DOE, should be presented as a basis by which the standards Afe-'

P

established.

The subsequent devélopment of speci?%e goals and objectives which are

V.

. l
observable and measurable will enhance thd development of better_sequence and

d -

content of instruction. It is then that adequate preschool preparation can

»

\
trully begin to reduce the gap between educationall ~adv ntaged and disadvan—

N taged pupils of the schools. Comisideration might also b given to thJ* e

-

incorpqration of te Preschool Basic Skills C??oklist into a continua ofv '

affective and\cognitive 1earnin§ objectives.
- / N ' . X

-
-

RECOMMENDATION #14: Clarify‘?ocus and directions of preschool instruction.
‘ : Cﬁgstablish goals and objectives which are observable and
] measurable. L ) S
RECOMMEN;LTION #15: Identify and prepare a ntinua of preschool learning
: s objectives. - : : : S
/ ﬁ E ° Y * N - . -
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PARENT INVOLVEMENT

)
Parental involvement within the Title I projects (except the Hana Preschool

Pxoject) was generally not significantly sufficient to affect the program
' outcome or increasedpupil achievement While the schools' principals, project

’ teachers, and educational assistants were aware of the néed and ultimate value

‘o
y

of parental involwement, and strived to interest ' iem in the programs many

4

expressed frustrations in their attempts to elicit the hroader participation

.

? of the parents ' ] ' .

o~
Several parent involvement meetings were. conducted during tH:;9ear by the
Maui Districb~0ffice While these meetings were attended by concerned

- parents, they did not - and could not - represent the nearly 300 parents of

‘ Title.I children in the“district. Yet the effort by the District Office,

hprincipalsy project téachers, and some concerned parents to help more parents
\‘ . 0
Become concerned and be ositive influence in their chiIﬂren 8 educational

~
endeavor was commendab e. Even with such a tremendous task the District -]

\

pareptal meetings, planning, organization', and, communication ‘with’ parents was .
somewhat succeqiful.. With_the speclal help of project teachers during the .

" coming s%hool v;ar the involvement of parents‘viéhin each project‘should

continue'to increase. .

s .

All parents w/nt td see their children succeed in learning. Since 80

many of the Title I puﬁils in Maui District achieved academic succési%b : \_}

feedback to parents must be frequent (weekly), immediate, in smail dosages,

and conaistent.,_The ' .8 of approximately 300.pupils can re larly be

contacted by’ the Title I perso el. This is a small investment of time when

,it is compared to the high div dends it will pay to the comm y,‘the school,
. . . ) . S !

the famiby,.and most important of all,-the individual pupil.

SRS U 1 T TS



¢

' . L ‘ . - . . E : | 90
, o . L ~ " : L 4 . < .
- RECOMMENDATION #16: Continue to exert all efforts to elicit parental .
. .. involvement in their children's school affairs. and .

particularly the ESEA Title I' programs offered.

- '
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OUTCOMES OF PREVIOUS RECOMMENDATIONS R

/ Recommendations and suggestions made to .the Maui District Office -
@ ) . o . S - 7 i ) .. '
Compensatory Education Section, durimg previous evaluation efforts kave been

well received and acted upon. ‘A number of recommendations presented in the
“ , . o ’ T .
. 1972-1973 Evaluation of Project Components aMd the 1973-1974 Mid-Year Progress
. . . ) * T N . , . X . -
Report, in particular, hdve been incorporated by the schools and/or the District
N : . . . . .- T~ , ./-_ .

. Office. | .o . v
,t 1. A systEmaticiapproach to reading instruction. be instituted among .
- _ K P a _ -
w T reading'projeéts:. Although this was a broad and general recommendation,

~ "« the. project teacherslhave shown egidences that their reading
_ instruction programs are moving towards this goal A more noticeaﬁle
trendqshould begin to emergeduring the 1974—1975 school year as all

reading projects begin refining their instructional systems
- e . o
2. Induce greater parent involvement: Initial steps in eliciting .

o - parental regponses have been_taken by a number of_reading and preschool

teachers. This involves the,positiie reinforcement principle ofrz
."immediate feedback"k Teac have begun to send home positive
notés to parents of cnildren uho make amall achievements in the
classroom. A systematic alld consistent application of this simple '
technique should,‘in ensuing years, become-a_youtine function.
, . . o . -

P IS . _ )
3. Establish priority for remedial programs: As demonstrated by the

.

more adequate facilities, of a number of_readingvand"

Q ' N I‘ % : — . 1.()63" ,. ' ;-
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5.

6.

7.

to’measure appropriate academic skills. Standardized reporting forms

.\;.'. | - N ' \ ‘ 9& .

preschool prqjects, it appears that compensatory education“ 18 truly

\
recognized as an integral part of the school program in Maui District.
,J~ ) .'
ate the preparation of annyal project proposals',
The 1974—1975 ESER Title I project proposals were" consolidated into
tw0 specific documents - one for the preschool projects and the other :

for reading projects Suffici‘nt organizational and'programmatic

needs of the participatingdschools. "., .,f' ' ‘.

§

. Standardizatlon of test instruments and data collection system: In

\

cooperation wfth_the.program evaluators, a sgandardized“testing and

data.collection system.was implemented. All projects ;‘reading as |

well as preschool - administered the recommended achievement tests

R , ©

were utilized for reporting supplementary data. regarding the'Title I

projects. . . ; ' e . . CL .

’ .x" 4 T . A -. . Y
Staff training opportunities: ‘Despite'the severe handicaps of limited

funds, it is indicated that.every affort is being devoted toward .

- providing in-service and out—service training oppontunities for the

Title I personnmel of Maul District, This s highly commendable.

Testing accuracy and reporting of data. With the standzgdization and

improvements in testing and data reporting progedures (8ee-.item {5,

-above) tést results have become more accurete, reliab’le and prompt. . ?
- =

Continued efforts "at improvement will lead to greater accuracy and \"f/

reliability of the- rEported data, which in turn, enhances precise _ Q

analysis and evaluation ST S 'EfAj ._\ng;; : .‘
’f’”5 | ' o Ty o £ B
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Maui Di;??ic; Tit!e 1 Personnel
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‘ Haiku SchOol
Qrincipal - Tetsuq Kanemits& ‘
Reading Teacher € Patricia Maielua

o ,,\/

r\

Hand H{; gh‘& Elem. Sghopl * .
Pr¥ncipal: - Wallace Fujif "-. . .

vPrescﬁool Tedcher ~ Gwen Adams

v

V;wian Kamai - 4
7 R
xaunakgka;'nlem. School
Principal ~ Edward Kashiwamura
Reading:Teacheér - Susan Tarumoto

Rihei School & . +-
Principal - Tony Arakaki
Reading Teachﬁr - Merle Sado

Kilohana Elemi. Schodl * ¢

Principal - Ronald’Kula
Reading Teacher - Aina Weight

'Counselor - Phillip Iha -

Kula School

Principal - Kunio Kobayashi
Reading Teacher - Satoe Kunioki r.

’ﬁﬁﬁ&i High & Elem. School

Principal - Howard Sakamoto

" Preschool Teacher - Amy Shiroma

'Paia School

;EA Marion Honda ‘ - )

n -

Principal - Osamu Kawakami _
Reading Teacher - .Sandrp Whinui

Puunene School -

Principal -~ Masami Hironaka
Preschool Teacher .~ Sharon Nogami
EA - Anna Seki

v

Waihee Sc¢hool '
. Principal\ - Donald Shishido

Reading Teacher - Rena Matsunaga

Wailuku Elem.’ School

'Principal - Susumu Matol.

Reading Teacher - Martha Fukunaga

EA - Lin Chun Wong

v,
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